83

Instructors Guide 
      for  

Rhetorical Strategies for Composition: Cracking an Academic Code

Karen Wink, Ph.D.

Table of Contents

Introduction………………………………………………………………..…………….7
· Introduction

· Features of Guide
· Format of Chapters
· Answer Keys (Exercises in Student Text)
· Extra Lessons (for Instructors or Students)
· Instructional Approach to Lessons
· Website Recommendations

· Correlations to AP Language and Composition Course 
Chapter 1: Rhetoric…………………………………………………………………….11
· Learning Objectives

· Instructional Objectives 

· Instructional Ideas

· Rhetoric

· Rhetorical Situation—Different Models

· Audience in Rhetorical Situations

· Rhetorical Analysis of a Famous Speech

· Applying Principles of Rhetoric to Famous Speeches
Chapter 2: Argumentation…………………………………………………:…...……20
· Learning Objectives

· Instructional Objectives

· Instructional Ideas

· Essentials of Argumentation

· Writing a Rebuttal (full lesson)
· Deductive vs. Inductive Reasoning (full lesson)

· Invention Worksheet
Chapter 3: Rhetorical Situations………………………………………….……….….29
· Learning Objectives

· Instructional Objectives

· Instructional Ideas

· Sentence Functions in Paragraphs

· Paragraphs with Specific Functions: Introductions
· Paragraphs with Specific Functions: Conclusions

· Assertion, Evidence, and Analysis (AEA) Method
Chapter 4: Appeals and Fallacies………………………………………..……..…….40 
· Learning Objectives
· Instructional Objectives 

· Instructional Ideas

· Detecting Bias (Full Lesson)
· Rhetorical Analysis Worksheet
· Answer Keys (Exercises in Student Text)
Chapter 5: Voice…………………………………………………...……….……….….55
· Learning Objectives
· Instructional Objectives

· Instructional Ideas

· More Examples of Voice in Non-Fiction Publications
· Voice Exercises
· Voice in War Letters
Chapter 6: Stylistics……………………………………………….…………….……...60 
·       Learning Objectives

·       Instructional Objectives

·       Instructional Ideas
· Figures of Speech in Famous Speeches
· Stylistic Exercise

· Parallelism (Full Lesson)
· Parallelism Exercise Key

· Periodic and Loose Sentences Exercises

· Rhetorical Analysis of Famous Speech

· Schemes (Extended List)
· Tropes (Extended List)
· Figures of Speech Exercise 

· Answer Keys (Exercises in Student Text)
Chapter 7: Revision…………………………………………………….………………87
· Learning Objectives
· Instructional Objectives

· Instructional Ideas

· Grammar and Punctuation

· Revision

· Reducing Wordiness

· Active and Passive Voice 
· Given-New Method of Coherence

· Nominalization (Full Lesson)
· Answer Keys (Exercises in Student Text)
Chapter 8: Documenting Sources…………………………………..………………….98 

· Learning Objectives

· Instructional Objectives

· Instructional Ideas

· Origins of Plagiarism
· Sample Summary Paragraph
· Stacy Schiff’s article: “Know It All: Can Wikipedia Conquer Expertise?” 
· Answer Keys (Exercises in Student Text)
Chapter 9: Grammar, Punctuation, and Usage…………………………………….113
· Learning Objectives

· Instructional Objectives

· Instructional Ideas
· Reference List of Grammatical Terms 
· Reference List of Grammar and Usage

· Grammar and Punctuation Exercises

· Adjectives and Adverbs

· Adverb Clauses and Commas

· Capitalization

· Commas

· Commas and Semicolons

· Usage Reference List (Compact Version)
· Usage Exercise

· Answer Keys (Exercises in Student Text)
Chapter 10: Visual Arguments………………………………….……………………142
· Learning Objectives

· Instructional Objectives

· Instructional Ideas
· Visual Arguments 
· More Visual Rhetoric Exercises
Appendix I (Extension of Appendix I, Student Text)...……………………….……147
· Student’s Research Preparation
· Student’s Audience Analysis
· Angela’s Research Paper Outline
Appendix II…………………………………………………………….…………..…..151
· Sample Research Paper Assignment 
Appendix III (Full Lesson on Spelling and Usage)………………………………….155
· Spelling Rules

· Spelling Exercise 

· Spelling and Usage Reference List

· Usage Exercise 
· Answer Keys (Exercises in Student Text)
Introduction to Instructors Guide
Welcome to the Instructors Guide, a companion to the student text, Rhetorical Strategies for Composition: Cracking an Academic Code. This Guide is intended to supplement and expand upon the “Essentials, Examples, and Exercises” in the student text. All chapters support non-fiction texts. I hope you find them useful and supportive 
in your writing classroom.
           Features 


Format of Chapters

Answer Keys (Exercises in Student Text)

Extra Lessons

Extra Lessons (for Instructors or Students)

Instructional Approach to Lessons

 Website Recommendations
Website Recommendations

Correlations to Advanced Placement Language and Composition Course
*Objectives from AP English Language and Composition Course Description
	AP Composition & Language Objectives
	Location in Student Text (ST) or Instructors Guide (IG)

	“studying and writing various kinds of 
analytic or persuasive essays” (8).
	Chapters 1-10 (ST & IG)

	“write essays that proceed through several stages or drafts, with revision added by teacher or peers” (13).
	Chapter 2: Forming an Argument 
(ST & IG)

	“become increasingly aware of themselves as writers and of the techniques employed by the writers they read” (13).
	Chapter 6: Stylistics (ST & IG)

	“nonfiction readings” (13).
	Chapters 1-10 (ST & IG)

	“analyze how graphics and visual images both relate to written texts” (13).
	Chapter 10: Visual Arguments 

(ST & IG)

	“research skills and, in particular, the ability to evaluate, use, and cite primary and secondary sources” (13).
	Chapter 8: Documentation (ST & IG)

	“cite sources using a recognized editorial style guide (e.g. MLA Style Manual)” (14).
	Chapter 8: Documentation (ST & IG)

	“mastery of a variety of sentence structures, including appropriate use of subordination and coordination” (14).
	Chapter 6: Stylistics (ST & IG)

	“logical organization, enhanced by specific techniques to increase coherence, such as repetition, transitions, and emphasis” (14).
	Chapter 7: Revision (ST & IG)

	“a balance of generalization and specific, illustrative detail” (14).
	Chapter 7: Revision (ST)

	“effective use of rhetoric, including controlling tone, establishing and maintaining voice, and achieving appropriate emphasis through diction and sentence structure” (14).
	Chapter 5: Voice (ST & IG)

	“analyze and interpret samples of purposeful writing, identifying and explaining an author’s use of rhetorical strategies” (15).
	Chapter 4: Appeals and Fallacies 
(ST & IG)

	“use effective rhetorical strategies and techniques when composing” (15).
	Chapters 1-10 (ST & IG)

	“write for a variety of purposes” (15).
	Chapter 3: The Rhetorical Situation

(ST & IG)

	“respond to different writing tasks according to their unique rhetorical and composition demands” (15).
	Chapter 1: Rhetoric (ST & IG)

	“students initiate their own inquiries” (19).
	Chapter 8: Documenting Sources (ST)

	“reinforce language often heard in public discourse, or what we may call terms for functional rhetoric” (21). 
	Chapter 1: Rhetoric (ST & IG)


Chapter 1: Rhetoric


Instructional Ideas: 

Rhetoric

· Introduce term “rhetoric” and ask students to explain meaning and associations 

(both positive and negative). 
· Introduce Aristotle’s original definition of rhetoric and translate his term “means” in a modern sense. Which tools and strategies does a writer need to create an argument? 

· Aristotle’s definition is “an ability to see the available means of persuasion in any case” (qtd. in Kennedy 35). 

· A modern definition is to persuade others to understand and accept our arguments; to evaluate the legitimacy of others’ arguments trying to persuade us.
· Discuss other ways to explain term “rhetoric”:
· a guide to realize why words are worth noticing

· a practical art

· a way of arranging words

· a way of supplying words

· how a writer’s choices influence an argument 

· how an argument is composed

· strategies to build convincing arguments

· what makes an argument effective or ineffective

· Present definition of term “text” and the idea that all texts prompt interpretation. Show visual examples of written (bumper stickers, signs, books, emails, tweets, and student papers) and visual (ex. art images online, advertisements, video clips, and photographs) text to interpret. 

· A useful definition of “text” from Advanced Placement Language and Composition document:

· “any cultural product that can be ‘read’-meaning not just consumed and comprehended but investigated. This includes fiction, non-fiction, poetry, political cartoons, fine art, photography, performances, fashion, cultural trends, and much more” (38). 

· Connect terms “rhetoric” and “text”—all texts present arguments that we write or read. 

Rhetorical Situation: Different Models
Instructional Ideas:
· Introduce the rhetorical situation: first, Aristotle’s; second, Corbett and Connors’; third, modern, adapted version (shown below):

Figure 1.1
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          (Primary & Secondary)

· Discuss similarities and differences among 3 versions of rhetorical situation.

· Remind students who took Advanced Placement English courses in high school and/or taken college composition classes may be familiar with other versions of the rhetorical situation and argumentation: SOAPStone and Toulmin Model. 

 Figure 1.2

Figure 1.3



For purposes of the student text and this Instructors Guide, all strategies in chapters 1-10 trace back to adapted version of Corbett and Connors’ model of the rhetorical triangle (more commonly referred to as a rhetorical situation, that is, an act of persuasion. Emphasize that a writer’s goal is to make his/her words respond to the situation that surrounds your piece of writing to achieve his/her purpose and satisfy his/her audience. 
· Apply modern, adapted version to written and visual text. Identify: primary audience? secondary audience? topic? thesis or message? purpose? text? context? 

· Ask students to independently create a rhetorical situation for advertisement or other text.

· Create writing assignment based on a rhetorical situation.
The message of this text is for students to gain an understanding of the power of words, that is, what words “do.”  Brainstorm list of “what words do.” For instance, persuade us to buy a product and praise girl scouts for selling many cookies. 

Audience in Rhetorical Situations
Instructional Ideas:  

· Emphasize these points about audience:

· Adjusting tone and diction for different audiences.
· Examining audience members’ views/biases, feelings, backgrounds, vested interests, and degree of openness or receptivity to topic.
· Difference between primary and secondary audiences. 

· Brainstorm characteristics of an audience.

· Create rhetorical situations and students decide level of formality and why?

· Discuss differences between a topic (subject) and thesis statements. 
· Specify main types of purposes for writing; categorize other purposes under main types.

Instructional Ideas:
Rhetorical Analysis of Famous Speech

· Choose a speech from americanrhetoric.org and ask students to identify the rhetorical situation of the speech. In addition, students write a thesis statement expressing the message of the speech. 

Sample Speech
Ronald Reagan
The Space Shuttle "Challenger" Tragedy Address
January 28, 1986

Ladies and Gentlemen, I'd planned to speak to you tonight to report on the state of the Union, but the events of earlier today have led me to change those plans. Today is a day for mourning and remembering. Nancy and I are pained to the core by the tragedy of the shuttle Challenger. We know we share this pain with all of the people of our country. This is truly a national loss.

Nineteen years ago, almost to the day, we lost three astronauts in a terrible accident on the ground. But we've never lost an astronaut in flight. We've never had a tragedy like this.

And perhaps we've forgotten the courage it took for the crew of the shuttle. But they, the Challenger Seven, were aware of the dangers, but overcame them and did their jobs brilliantly. We mourn seven heroes: Michael Smith, Dick Scobee, Judith Resnik, Ronald McNair, Ellison Onizuka, Gregory Jarvis, and Christa McAuliffe.
We mourn their loss as a nation together.

For the families of the seven, we cannot bear, as you do, the full impact of this tragedy. But we feel the loss, and we're thinking about you so very much. Your loved ones were daring and brave, and they had that special grace, that special spirit that says, "Give me a challenge, and I'll meet it with joy." They had a hunger to explore the universe and discover its truths. They wished to serve, and they did. They served all of us.

We've grown used to wonders in this century. It's hard to dazzle us. But for twenty-five years the United States space program has been doing just that. We've grown used to the idea of space, and, perhaps we forget that we've only just begun. We're still pioneers. They, the members of the Challenger crew, were pioneers.

And I want to say something to the schoolchildren of America who were watching the live coverage of the shuttle's take-off. I know it's hard to understand, but sometimes painful things like this happen. It's all part of the process of exploration and discovery. It's all part of taking a chance and expanding man's horizons. The future doesn't belong to the fainthearted; it belongs to the brave. The Challenger crew was pulling us into the future, and we'll continue to follow them.

I've always had great faith in and respect for our space program. And what happened today does nothing to diminish it. We don't hide our space program. We don't keep secrets and cover things up. We do it all up front and in public. That's the way freedom is, and we wouldn't change it for a minute. 

We'll continue our quest in space. There will be more shuttle flights and more shuttle crews and, yes, more volunteers, more civilians, more teachers in space. Nothing ends here; our hopes and our journeys continue.

I want to add that I wish I could talk to every man and woman who works for NASA, or who worked on this mission and tell them: "Your dedication and professionalism have moved and impressed us for decades. And we know of your anguish. We share it."

There's a coincidence today. On this day three hundred and ninety years ago, the great explorer Sir Francis Drake died aboard ship off the coast of Panama. In his lifetime the great frontiers were the oceans, and a historian later said, "He lived by the sea, died on it, and was buried in it." Well, today, we can say of the Challenger crew: Their dedication was, like Drake's, complete.

The crew of the space shuttle Challenger honored us by the manner in which they lived their lives. We will never forget them, nor the last time we saw them, this morning, as they prepared for their journey and waved goodbye and "slipped the surly bonds of earth" to "touch the face of God."

Thank you.   








(americanrhetoric.com)

· Text: President Reagan’s address, “The Space Shuttle “Challenger Tragedy”
· Primary Audience: American adults and children; Secondary Audience: Challenger astronauts and their families; NASA employees.

· Purpose: To memorialize a tragic event in American history.

· Context: Oval Office; January 28, 1986.

· Thesis statement expressing message of President Reagan’s address:

During a national tragedy, Pres. Reagan delivered a speech to Americans in which he paid respect to the Challenger crew and those closely associated with them. Additionally, he affirmed the significance of the NASA Space Program for future endeavors.

Applying Rhetorical Principles to Famous Speeches
Choose other speeches from americanrhetoric.com and answer these questions:

· Who is the writer?

· What is her topic?

· What is her thesis or message?

· Who is her primary audience? secondary audience?

· What is her text?

· What is the context?

· What is her purpose?
Sample Texts (useful for teaching rhetorical situation): Operation Homecoming: Iraq, Afghanistan, and the Home Front, in the Words of U.S. Troops and Their Families and War Letters--collections of correspondence to and from soldiers and their loved ones in wartime edited by Andrew Carroll.

Chp. 2: Forming an Argument


   Essentials:
Instructional Ideas: 
· Locate various newspaper articles on the same topic (ex. pros and cons of taking daily vitamins) and locate different stases used in the arguments

· Using journal and magazine articles, ask students to identify type of exigency (lack, problem, or need)

· Explain difference between qualitative and quantitative arguments by using articles from The Economist, The Wall Street Journal, Scientific American, or others that feature data and statistics. 

Full Lesson

Writing a Rebuttal
Instructional Ideas:

Essentials

Review: Aristotle’s Six Parts of an Argument (explained in student text); Rebuttal or “Refutatio” is the fifth stage.

Explain Part V: Writing a Rebuttal (Refutatio)

Audience:

•
Determine who is your opposition (may or may not be primary audience)

•
Gauge their level of resistance to your views using Continuum (see “Continuum of Audience’s Reaction to Topic,” Figure 1.4 in student text)

•
Form counterargument 

Forming a Rebuttal (Refutatio) using “3 E” method:

•
Establish

•
Explain

•
Exploit
To Establish:

•
Assert the counterargument—Who? What? 

To Explain:

•
Give evidence to support counterargument (facts, examples; quotes, paraphrases)

•
Why does your opposing audience hold this view?

•
Detail enough for your primary audience to clearly understand the opposing viewpoint

To Exploit:

•
Choose and use a strategy to show…

•
irrelevant facts or details

•
logical fallacy (1-2)

•
partial evidence; limited or selective viewpoint

•
thesis is applicable only in certain cases

•
thesis is exaggerated

Language of Refutatio (Re-establishes your position):

X = your argument; Y = counter-argument

· Y argues that…. However, a strong case against Y involves…  X argument holds more gravitas due to…

· While there is truth to Y,…; X demonstrates…
Example 1
Citizens in the state of ________are opposed to the death penalty, but the moral arguments against this controversial act lead to the conclusion that…

•
Useful transition words and phrases for Rebuttals: 
on the other hand, yet, but, however, still, instead, conversely.
Full Lesson

Deductive vs. Inductive Reasoning

Instructional Ideas:
Essentials

Explain two main types of reasoning in arguments. Relate two types of reasoning to introductory and concluding paragraphs to indicate different approaches to writing these key paragraphs. 

What is a reasoning process that involves deductive and inductive thinking? A critical-thought process used to analyze arguments to detect any flaws in reasoning. 

What is the difference between deductive and inductive reasoning? 

A. Deductive Reasoning: General to Specific

Definition: The process of reaching a logical conclusion from one or more general terms of statements (top-down logic). Using general facts to draw a conclusion about a specific case. 

•
An argument’s thesis statement followed by evidence (facts, expert opinions, numerical data, and anecdotes).
B. Inductive Reasoning: Specific to General

Definition: The process of supplying substantial evidence for the legitimacy of a conclusion, generalization, or inference (bottom-up logic). Using facts from a specific case to draw a conclusion.

•
A conclusion following from a series of related assertions or premises.

•
A creative process that does not allow predictions or control over the outcome; only until all facts and data are examined, can an inference be drawn.
Examples 
Figure 2.1
	Deductive Reasoning
	Inductive Reasoning

	· Academic research paper

· Mathematics: Pythagoras’ theory to problems involving triangles

· Syllogisms—logical form including major and minor premises and a conclusion

· Enthymeme-a compressed syllogism


	· Scientific method: Scientists state a question, gather data (Ex. experiments and observations) to form a hypothesis (statements that can be proven or disproven) that explains results

· Medical inference (diagnosis) based on symptoms

· Sherlock Holmes—heightened senses and sharp mind solve complex mysteries


Syllogism--a logical form of argument that includes:
· major premise

· minor premise

· conclusion

Example 1
· Scientific method: Scientists state a question, gather data (Ex. experiments and observations) to form a hypothesis (statements that can be proven or disproven) that explains results.
Note: Truth relates to the accuracy of the conclusion; validity refers to the method used to arrive at the conclusion. A syllogism’s conclusion may be true but not valid; in other words, an accurate conclusion derived from a faulty process. 

· Enthymeme-a compressed syllogism that includes: Major premise + minor 
premise + conclusion = single statement.
Example 2
· Medical inference (diagnosis) based on symptoms.
· Sherlock Holmes—with his sharp mind and heightened senses, he reasons that the lion’s mane is a strong clue provided by science master Fitzroy McPherson.

Enthymeme:  Since the track meet is not taking place in Golden, the track meet 
will be taking place in Boulder, Colorado.
Exercise 1
Read an article from a newspaper or periodical. Respond to the following prompt:

Which type of reasoning, deductive or inductive, is prevalent in the article? Which evidence proves that either a deductive or inductive pattern is present in the article?
Exercise 2

After learning about the rhetorical situation and stases (categories of argument), locate an article to analyze rhetorically. Use the following Invention Worksheet as a pre-writing exercise to consider rhetorical situation relevant to the writing assignment.
Invention Worksheet
General Topic:____________________ Narrowed Topic:______________________ 

Open-ended Question to guide research (begins with How? Which? What? or Why?):

Qualitative:

Category of Argument (Stases) to frame your paper:

(Circle one as primary; you may have a secondary one also):

Action



Causality (Cause/Effect)

Comparison/Contrast
          

Definition


Example



Evaluation

Existence


Tradition


    
Value(s)

Quantitative:

What type of quantitative information will boost the persuasive power of your argument?
Figure 2.1






Topic

    Thesis









 


                        Writer





   Audience (Primary 








   and Secondary)

Rhetorical Situation:

Audience:  Primary___________________________Secondary____________________________
Primary Audience Characteristics (Which ones are relevant to your audience?):
· Age Range
· Background knowledge
· Beliefs

· Careers

· Education

· Gender

· Geographical location

· Interests

· Race/Ethnicity

· Religious affiliation

· Socio-economic class 

· Values

· Views on topic

Topic: What is at issue? 

Thesis Statement: What is your position on the topic? What is your central message? 

Text: Which type of document are you writing? 

Context: Where will your writing appear? When is your writing due? 

Purpose: Why are you writing this document? 

Chapter 3: Rhetorical Situations


Instructional Ideas:

· After reading and completing exercises in chapters 1 and 2, students present the “Essentials of a Rhetorical Situation” and apply these Essentials to class readings.

· In groups, students brainstorm persuasive topics (T), then add corresponding analysis (A) and positions (P) to form group thesis statements. (This exercise is also helpful for topic sentences.)
· After reading several articles, students complete the following tables, then form topic sentences and thesis statements based on content of articles. 

Topic Sentences:

	Topics
	Analysis (Answers to How? or Why?)

	
	

	
	

	
	


Thesis Statements:
	Topics
	Positions
	Analysis (Answers to How? or Why?)

	
	
	

	
	
	

	
	
	


· Students write thesis statement and topic sentences before they write full drafts. This allows for a strong structure on which to “hang” their evidence.

Full Lesson

Full Lesson 



Sentence Functions
Instructional Ideas:
Essentials

Since students tend to think conceptually at the idea or topic level, they do not often examine their work at the sentence-level. They focus on the whole prompt and paragraphs to address, but often assume their sentences “fall into place” without a need for attention. The following exercise is designed for students to analyze their writing in a deeper way. This typically leads to their heightened awareness and more conscious choices of words and phrases in future writing.

What is the function of each sentence in a given paragraph? In other words, how do the sentences “behave” in each paragraph?

Amplify

Assertion 

Concede
Conclude
 Define

Example

Introduce 

Qualify
Quote
             Paraphrase Restate


Specify

Summarize
Support            Tabulate 

Example 1
Sentence Functions in Paragraphs

Article: “Why does lactic acid build up in muscles? And why does it cause soreness?” Scientific American, Jan 23, 2006  

Dr. Stephen M. Roth, a professor in the department of kinesiology at the University of Maryland, explains in an introductory paragraph:
(1) As our bodies perform strenuous exercise, we begin to breathe faster as we attempt to shuttle more oxygen to our working muscles. 
(2) The body prefers to generate most of its energy using aerobic methods, meaning with oxygen. 
(3) Some circumstances, however, --such as evading the historical saber tooth tiger or lifting heavy weights--require energy production faster than our bodies can adequately deliver oxygen. 
(4) In those cases, the working muscles generate energy anaerobically. 
(5) This energy comes from glucose through a process called glycolysis, in which glucose is broken down or metabolized into a substance called pyruvate through a series of steps. 
(6) When the body has plenty of oxygen, pyruvate is shuttled to an aerobic pathway to be further broken down for more energy. 
(7) But when oxygen is limited, the body temporarily converts pyruvate into a substance called lactate, which allows glucose breakdown--and thus energy production--to continue. 
(8) The working muscle cells can continue this type of anaerobic energy production at high rates for one to three minutes, during which time lactate can accumulate to high levels.”

Roth’s explanatory paragraph helps readers begin to understand why lactic acid builds up in their muscles. His details are organized in a temporal sequence. As shown in Figure Roth has two assertions and adequate evidence to support them with two qualifiers, two supporters, and one specific statement as shown in Figure 3.1.
Figure 3.1

Sentence Analysis

	Sentences (Identify first four words of each)
	Sentence Functions
	Transitional Words

	As our bodies perform strenuous
	Introduce topic
	

	The body prefers to generate
	Assertion 
	

	Some circumstances, however, --such as
	Qualify
	however

	In those cases, the working
	Support (Expand)
	

	This energy comes from glucose
	Specific Point
	

	When the body has plenty
	Support (Expand)
	

	But when oxygen is limited
	Qualify
	thus

	The working muscle cells can
	Assertion
	










    Total: 1 Introduction; 2 Assertions







      2 Qualifiers, 2 Supporters, and 1 Specific Point

Note: The last three sentences relate to the first assertion: “The body prefers to generate…” that, itself, supports the introductory sentence: “As our bodies perform strenuous…”

Drawing Conclusions from Roth’s paragraph:

· Is this a unified paragraph with interrelated sentences? Yes. 

· What is the benefit to the audience? Clear, coherence prose they understand. 
· What is the purpose? To explain.
Exercise 1
Select one of your paragraphs from a recent paper and complete Figure 3.2. Complete the table to gain a greater awareness of your writing style and to set goals to develop paragraphs more fully.

Figure 3.2
	Sentences (Identify first four words of each)
	Sentence Functions
	Transitional Words

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	








Total: 

Analyzing your paragraph and its sentences:
· Which type of paragraph? purpose? central question? evidence? organizational pattern?
· Which type of sentence function is most prevalent? least? Do the sentence functions fit the purpose of the paragraph and answer the central question? If not, revise or delete. 

Drawing conclusions from your paragraph: 

· Is this a unified paragraph? 
· Are your sentences interrelated? 
· Does your paragraph follow a version of the given-new method across sentences? 
· What is the benefit to your audience? 



Paragraphs with Specific Functions: Introductions
Instructional Ideas:

· Label parts of an introductory paragraph: attention-grabbing statement (hook), background/context, exigency, transition sentence to preview thesis, and thesis statement.

Exercise 1

Analyze the first several paragraphs from (1) “The Power of Birth Order” by Linda DiProperzio from Parents Magazine and (2) “Honest FDR: The President’s Reassuring Inaugural Address” by Clara (college freshman who wrote a rhetorical analysis of FDR’s speech). 

(1) “The Power of Birth Order”
Each time Elizabeth Moore returns from the supermarket, she expects her sons to help her unload groceries from the car. Her oldest, 13-year-old Jake, is always the first to help, while her youngest, 8-year-old Sam, complains the whole time. Meanwhile, her middle son, 10-year-old Ben, rarely makes it out of the house. "He gets held up looking for his shoes. By the time they've turned up, we're done," says the West Caldwell, New Jersey, mom. "It amazes me how different my children are from one another.
How do three kids with the same parents, living in the same house, develop such distinct personalities? A key reason seems to be birth order. Many experts believe that a child's place in the family is intertwined with the hobbies he chooses, the grades he'll earn in school, and how much money he’ll make as an adult. "For siblings, the differences in many aspects of personality are about as great as they would be between a brother and a sister," says Frank Sulloway, Ph.D., author of Born to Rebel: Birth Order, Family Dynamics, and Creative Lives. Birth order isn't the only factor that contributes to how a kid turns out, but giving it consideration can help you understand your kids' personalities -- so you can help them succeed in their own unique ways.
(2)  “Honest FDR: The President’s Reassuring Inaugural Address” 

On a chilly gray Saturday in March of 1933, a small ray of sunshine broke through the cloud cover and hit the wooden podium situated on the steps of the United States Capitol. Franklin D. Roosevelt walked on to the balcony, and, resting his hand a Bible opened to a verse on hope, was sworn in as President. Turning to the people below him, he opened his mouth, and his booming, confident voice rang out over the audience of American’s that had gathered. Beyond the crowds, the President’s voice emanated loudly from the millions of radios in America’s living rooms, with families huddled around them (Humes 159). He was speaking not only to the politicians behind him and the people gathered in front of him, but to the families of America, scared of the future that seemed only dim in this time of economic depression. From the very first words of his speech, President Roosevelt’s confidence and assurance poured through his honest words as he promised the American public that he would address them frankly and truthfully, adding credit to his trustworthy presence. President Roosevelt’s was able to use his charisma and decisiveness to persuade the public to put their faith in him, as he spoke honestly about the problems facing America, asserting his confidence in this kairotic moment of economic darkness that he had a logical strategy and plan that would be able to save the American public and economy through action and hard work.


As the President spoke out over the crowd, he was speaking not only to the American people, but to the problems that they faced and his own experiences that would help them overcome them. During this time, the American people were experiencing the worst economic times of the nation’s history. The Great Depression, triggered by the crash of the stock market in 1929, left over 15 million Americans without work and struggling to support their families (The Great Depression). During this time, the public needed a strong, charismatic leader that could execute a plan that would work. Franklin Roosevelt’s past reflected the experience that would be needed for such a job. Appointed to the office of the Assistant Secretary of the Navy in 1897, Roosevelt immediately recognized the need to organize a powerful Navy. He began using many strategies to increase efficiency, such as personally overseeing advancements in technology and production. Roosevelt displayed confidence in his strategizing and a strong take-charge attitude – two characteristics needed in an executive leader, and so was encouraged to run for political office (Humes 149).

Exercise 2


Read the concluding paragraphs in the article and identify the type of persuasive conclusion: deductive or inductive, then support with evidence. 

Mitali Perkins. “A Note to Young Immigrants.” Teaching Tolerance. No. 28. Fall, 2005. (Full article in student text).

A part of you rises above the steamy confusion of diversity to glimpse the common and universal. You recognize the ache that makes us all feel like strangers, even in the middle of comfortable homogeneity. You understand the soul’s craving for a real home because yours is never sated with a counterfeit version. So take time to mourn your losses, but remember to revel in the gains. Learn to embrace a litany of genuine labels—words like stranger, pilgrim, sojourner, wayfarer. Stride past the lure of false destinations, intent on 

traveling to a place where, at last, everyone can feel at home.” (Perkins 2)

Instructional Ideas: 

This is a helpful exercise for structuring body paragraphs to support prompts. 

AEA (Assertion, Evidence, Analysis) Method of Writing Paragraph(s)

In the following paragraph, students locate Elkind’s Assertion or thesis statement (What?), Evidence (How?), and his Analysis (Why?). Next, they examine a paragraph from freshman college student Jane who used AEA method to examine Elkind’s argument. Finally, they read a newspaper or periodical journal and write paragraph(s) using the AEA method.
Excerpt from: David Elkind, a professor Emeritus of Child Development at Tufts University, in his March, 2010 The New York Times article: “Playtime is Over.” 
Now that most children no longer participate in this free-form experience—play dates arranged by parents are no substitute—their peer socialization has suffered. One tangible result of this lack of socialization is the increase in bullying, teasing and discrimination that we see in all too many of our schools. Bullying has always been with us, but it did not become prevalent enough to catch the attention of researchers in the 1970s, just as TV and [later] computers were moving childhood outdoors…While correlation is not necessarily causation, it seems clear that there is a link among the rise of television and computer games, the decline in peer-to-peer socialization and the increase in bullying in our schools. We should recognize what is being lost. (1) 
The following paragraph reflects the AEA method; each sentence points to Elkind’s argument: 

Jane’s Paragraph:

[Assertion] Since the invention of computers and other technologies, American culture has undergone a massive shift due to the ease of virtual communications and the accessibility of information. However, these new technologies have arrived with unforeseen consequences. [Evidence] Dr. Elkind, a professor of Child Development at Tufts University, argues that technology has decreased child participation in peer socialization and, therefore, increased the occurrence of bullying and discrimination. Elkind addresses parents, teachers, child care providers, and others who supervise today’s youth to realize the severity of declining social skills and take action. In his New York Times article, Elkind urges, “We should recognize what is being lost” (1). [Analysis] He is correct in his assessment of modern society: the childhood of the twenty-first century is becoming lost in a dangerous blur of limited social exposure and discrimination—with technology to blame.
Chapter 4: Appeals and Fallacies


        Instructional Ideas:

· Students examine newspaper advertisements and/or watch television commercials to determine most evident rhetorical appeal: ethos, pathos, or logos.

· Students prepare definition and example of a logical fallacy and present to class

· Students categorize logical fallacies under “Ethos, Pathos, or Logos”/explain reasoning.

Full Lesson

Detecting Bias
Instructional Ideas:

Essentials

What is bias? A point of view that suggests a favorable or unfavorable opinion expressed toward a subject. Biases are strongly held beliefs as the basis for drawing conclusions that lack a rationale source. Instead, they are rooted in emotions.  
What is a brief example of bias? A 16-year-old boy looks through the garbage behind a restaurant for awhile. We conclude that he is hungry, but he may have left his keys on the table among napkins, and a server threw them away accidentally.
How is bias expressed in writing? Each writer makes choices of which words and ideas to include or exclude, and which points to emphasize or de-emphasize. Writers make selections including simple ones such as using “I” or “you” or complex ones such as taking a stand on a controversial issue, i.e., ways to protect animals. Since writers make decisions about their writing, all text (written, spoken, and visual) includes some level of bias due to the writer’s decisions. Think about the key question while reading a published source is this: What is the extent of bias in this text? (Rather than: Does this published source have a bias or not?)
What are the ways bias “shows up” in writing? In ways that are descriptive and numerical.

Qualitative (Descriptive)

•
Arrangement of words and ideas: What is first, second, third…last?

•
Diction: positive? negative? mixed?

•
Points emphasized or de-emphasized, even ignored or absent

•
Tone: positive? negative? both? somewhere in-between?

Quantitative (Numerical)

•
# of times word or shorter phrase appears


•
# of times point is repeated or emphasized (ex. a longer phrase or sentence)

•
number and statistics—how are they presented? positive? negative? mixed: positive and negative?

What are the different degrees or levels of bias? Depending on writers’ purposes, they may express bias anywhere from a mild to severe level as shown on this continuum:
Figure 4.1

_______________________________________________________________________

Mild


Moderate


    Strong

           Severe
How do you decide which level of bias to favor in a source for your paper? This depends on your rhetorical situation, but generally moderately to strong. For instance, if you support more funding for juvenile diabetes, choose articles with a strong bias in agreement with your position. This is true for a counterargument too. 

The recommended range of “Moderate to Strong” is appropriate for most academic, research-based papers.  
Figure 4.2 
	Audience
	
	
	
	

	Purpose
	To inform 
	To describe; to explain; to compare/contrast
	To persuade
	To manipulate

	Diction and Tone
	Objective words; detached approach
	Objective and thought-provoking words; invested approach
	Emotional and/or logical words; highly invested approach
	Emotional words; extremely invested approach


	Examples 
	Driver’s Education Manual

Directions to a restaurant
	Analysis of a newspaper article

Comparison/contrast of cell-phone options
	Political campaigns

Fund-raising event for cancer research
	Gangs

Ku Klux Klan

Neo-Nazis

PETA


          I------------------------------------------------I

       

     Range that shows fair, more balanced research
Why is bias in writing necessary to assess? There are two ways to answer this question: 

(1) as a researcher, you can wisely select sources that are not extreme in viewpoint, which are commonly based on emotion and opinions rather than logic and facts; and (2) as a writer, you’ll gain more respect and credibility if you “come across” as fair-minded and well-informed of your topic and, if writing a research paper, acknowledging a counter argument too. Rather than express extreme opinions (ex. the government should provide loans to all college students) that always produce exceptions and are generally unrealistic, try to present a moderate-to-strong point of view. Also, you’ll be able to achieve your purpose and produce a satisfying piece of writing for yourself and your audience. Whether you are in the researcher or writer role, assessing bias is helpful to determine “hidden agendas” and less credible sources. Instead, focus on authors’ and your own ethos to produce a credible essay. 





******


Exercise 1

Detecting Bias in a Comparison/Contrast article

“Dunkin’ Donuts vs. Krispy Kreme”  by “re Comparison Contributor.”

http://recomparison.com/comparisons/101028/Dunkin’-donuts-vs-krispy-kreme/

“Which doughnut reigns supreme all depends on which one you have had the most rewarding experience with. For the vast majority of people, that would be Dunkin’ Donuts, but a growing contingent is making their voice heard, and their doughnut of choice is Krispy Kreme. While both brands do have their undeniable strengths, there are various other factors that might come into consideration when making your choice. This comparison/contrast article should give you the ‘hole’ story!” (“Dunkin Donuts vs. Krispy Kreme”).

For purposes of detecting bias, the points of comparison/contrast include: quality, coffee, and customer service.
1.
Quality

“The quality of a doughnut can be broken down into two aspects: its freshness when you buy it, and how long it lasts afterwards. In this regard, Krispy Kreme again takes top honors from Dunkin’ Donuts, with goods that are actually fresh when you buy them–definitely fresher than what Dunkin’ Donuts has on display.

One other factor that doughnut lovers will take note of is how long the doughnuts last under regular conditions, and given how fresh Krispy Kreme doughnuts are right from the get-go, it is hardly surprising that they would last longer as well. Dunkin’ Donuts are only good for a few hours at most, while Krispy Kreme donuts have been known to last for a few days sitting in the box on the counter.”
2.
Coffee

“For many people, donuts and coffee go hand-in-hand, so a point of comparison involving coffee only makes perfect sense. And in this regard, Dunkin’ Donuts manages to at least score a few points over Krispy Kreme. In fact, many people who wouldn't touch a Dunkin’ Donuts doughnut regularly pop in to get their caffeine fix. It is safe to say that if there is one thing that Dunkin’ Donuts has gotten right, it is the coffee.

Krispy Kreme’s’ coffee isn't bad at all, but it definitely pales in comparison to Dunkin’ Donuts’ offerings. The ice coffee is simply not as creamy or as satisfying, and they are also a lot smaller. The Krispy Kreme practice of packing the already small cup in with too much ice also doesn't help matters any” (“Dunkin’ Donuts vs. Krispy Kreme”).
3.
Customer Service

“Dunkin’ Donuts’ customer service is not always up to par and the traditional custom of greeting customers seems to have fallen by the wayside. There was also seemingly little interest in resolving customer complaints. Krispy Kreme wasn't that much better in this regard, and the staff seems to have been bitten by the same bug that has afflicted the Dunkin’ Donuts staff” (“Dunkin’ Donuts vs. Krispy Kreme”).
Comparison and Contrast:
Dunkin’ Donuts

· “Customer service leaves a lot to be desired.”
· Many branches always seem to never have enough doughnuts in stock.
· Doughnuts aren't always fresh.
· Doughnuts don’t last that long sitting in room temperature.”
Krispy Kreme

· “Customer service is just slightly better than Dunkin’ Donuts.”
· Almost always fresher than Dunkin’ Donuts.
· Always seem to have enough doughnuts on hand.
· Doughnuts last a lot longer even sitting on the counter.”
Figure 4.3

	
	Team Dunkin’ Donuts
	Team Krispy Kreme

	Qualitative
	
	

	Arrangement of Words & Ideas
	Mentioned first 4x

Mentioned second 3x
	Mentioned first 4x

Mentioned second 3x

	Diction
	“For the vast majority of people, that would be Dunkin’ Donuts”
	“doughnut of choice”—placed last in sentence of introductory paragraph

	Points Emphasized
	*Coffee: “[people] regularly pop in to get their caffeine fix…one thing Dunkin’’ Donuts has gotten right”

*Customer Service: “…not always up to par…little interest in resolving customer complaints”

*Doughnuts: “aren’t always fresh…seem to never have enough…don’t last that long”


	Coffee: “definitely pales in comparison…not as creamy or satisfying”

*Customer Service: “slightly better in this regard…same bug that has afflicted the Dunkin’ Donuts staff”

*Doughnuts: “takes top honors…always fresh…enough donuts on hand…last a lot longer”

 

	Tone
	Mixed: less positive, more negative overall, except for coffee
	Mixed: more positive, less negative overall, except for coffee



	Quantitative
	
	

	# of times word or phrase appears
	13 (title + article)
	10 (title + article)

	# of times point is emphasized, de-emphasized
	Coffee: 3x – positive

Customer Service: 3x-negative

Doughnut: 

5x-negative
	Coffee: 2x-negative; 1x- mixed: positive and negative

Customer Service: 1x- negative and 2x-mixed 

Doughnut:

9x-positive

	Numbers and Statistics
	n/a
	n/a


*Indicates the “winner” of the category based on points emphasized

Team Dunkin’ Donuts
 vs. Team Krispy Kreme

Which donut brand does the author favor? For doughnuts, the author, whose name is not noted, clearly favors Krispy Kreme doughnuts--shown by with favorable words and phrases and the number of times the author emphasizes the positive aspects.

What is this author’s level of bias? Regarding doughnuts, strongly in favor of Krispy Kreme. Regarding coffee, strongly in favor of Dunkin’ Donuts. Regarding customer service, strong--both brands generally unfavorable with Krispy Kreme having a slight advantage. 

Why is this examination of bias important? This examination uncovers the slant of the article which gives more information to determine if the article is objective in comparing Dunkin’ Donuts and Krispy Kreme. Though the title indicates a fair comparison, but the introductory paragraph suggests otherwise: “their doughnut of choice.” Also, the author asks “Which donuts are best?” at the end of the article, yet the argument has already answered this question. Through the analysis, the conclusion is this article is suited for the purpose of favoring Krispy Kreme’s doughnuts, Dunkin’ Donuts’ coffee, but not for a truly objective look at both doughnuts. Though he does seem to like Krispy Kreme doughnuts, the author shows more bias toward Dunkin’ Donuts for an honest comparison.
Exercise 1
Do a brief “bias check” of an article from one of your recent Works Cited and answer the following questions: 

•
What do you notice about the writer’s word choice, arrangement of ideas, tone, and emphasis of points? 

•
What conclusions can you draw?

•
What do you detect about the number of times a word or phrase is stated? Number of times a word or phrase is repeated or emphasized? How numbers and statistics are presented?

•
What conclusions can you draw?

•
Based on your conclusions, which level of bias did you detect in the publication?
Exercise 2

Students choose an article from newspaper or periodical and complete a “bias check.” The purpose is to raise their rhetorical awareness and practice detecting the level of bias in an argument. This exercise works best when the article compares and/or contrasts two (or more) related topics. For example, cell phone companies, food brands, airline safety, and others.

Exercise 3

Read the article and complete the Rhetorical Analysis Worksheet, which asks you to bring together many elements of rhetoric discussed in the student text. 

     Rhetorical Analysis Worksheet




          Topic

Thesis Statement


    







 Audience (Primary 


Writer






       and Secondary)

The Rhetorical Situation
Author/Writer____________________________________________________________

Topic______________ Thesis Statement (Central Message)_______________________
Primary Audience________________________________________________________

Characteristics of Primary Audience:

·       Age Range




•
Background knowledge

•
Beliefs





•
Careers

•
Education




•
Gender

•
Geographical location



•
Interests

•
Race/Ethnicity




•
Religious affiliation

•
Socio-economic class 



•
Values

•
Views on topic



Secondary Audience _____________________Characteristics______________________

Text (Which type of  document?)_____________________________________________

Context (When published? Where published?)__________________________________
Purpose (Why?)__________________________________________________________

Rhetorical Considerations
Category of Argument (Stases): Circle one as primary; you may have secondary also):

Action



Causality (Cause/Effect)

Comparison/Contrast
          

Definition


Example



Evaluation

Existence


Tradition


    
Value(s)
Primary Appeal (Ethos, Pathos, and Logos)____________________________________

Voice__________________________________________________________________
Larger Context:

Exigency_______________________________________________________________
Kairos__________________________________________________________________
Occasio_________________________________________________________________
Sentence-Level Strategies
Diction (Type? Level?)_____________________________________________________

Tone_____________Syntax (Sentence Style: Simple/Complex? Periodic/Loose? Other?) 

 _______________________________________________________________________

Figures of Speech _________________________________________________________
Final Analysis

· Which patterns are present?

· How do the patterns relate to the writer’s thesis?

· What overall conclusion can you draw about fulfilling your purpose for your primary audience and secondary audience?
Answer Keys (Exercises in Student Text) (From Student Text)
Rhetorical Appeals

Exercise 1

For the following examples, identify the rhetorical appeals, ethos, pathos, or logos, that are most strongly reflected.

a. __________If we started in 1960, and we said that as productivity goes up, then the 

minimum wage is going to go up the same. If that were the case, the minimum wage today would be about $22 an hour ... So my question is, what happened to the other $14.75? (Elizabeth Warren) logos

b.___________I've learned from experience that the greater part of our happiness or misery depends on our dispositions and not on our circumstances. (Martha Washington) pathos

c. ____________[T]his is the lesson: Never give in. Never give in. Never, never, never, never--in nothing, great or small, large or petty--never give in, except to convictions of honour and good sense. Never yield to force. Never yield to the apparently overwhelming might of the enemy. We stood all alone a year ago, and to many countries it seemed that our account was closed, we were finished. All this tradition of ours, our songs, our School history, this part of the history of this country, were gone and finished and liquidated. Very different is the mood today. Britain, other nations thought, had drawn a sponge across her slate. But instead our country stood in the gap. There was no flinching and no thought of giving in; and by what seemed almost a miracle to those outside these Islands, though we ourselves never doubted it, we now find ourselves in a position where I say that we can be sure that we have only to persevere to conquer. (Winston Churchill) ethos

d. __________“Remember no one can make you feel inferior without your consent” (Eleanor Roosevelt) pathos

e.__________“Can anyone understand how it is to have lived in the White House and then,  


suddenly, to be living alone as the President's widow?” (Jacqueline Kennedy) pathos

f.  __________We learned about honesty and integrity - that the truth matters... that you don't take shortcuts or play by your own set of rules... and success doesn't count unless you earn it fair and square. (Michelle Obama) ethos

g. ___________The wage system has made people believe that what a man needs is work. This, of course, is absurd. What he needs is the goods produced by work, and the less work involved in making a given amount of goods, the better…… But owing to our economic system…where a better system would produce only an increase of wages or a diminution in the hours of work without any corresponding diminution of wages. (Bertrand Russell)  logos
Logical Fallacies 

Exercise 4
Determine which logical fallacy is best exemplified by each statement. 

1. __________________Either we require children to exercise several times each week in physical education class, or we watch a firm increase in children who are earning low grades and dropping out of school. (false dilemma)

2. __________________A lifestyle that does not include exercise must cause diabetes because a higher percentage of people who do not exercise are diagnosed with diabetes than active people. (post hoc, ergo proctor hoc)

3. __________________Exercising irregularly does not lead to a shorter lifespan because my grandmother did not exercise, and she lived until 86. (statistics of small numbers)
4. __________________The National Institute of Health (N.I.H.) has an obligation to provide free exercise opportunities for everyone because people without access to gyms have a right to resources provided by the government. (circular argument)

5. __________________If the United States does not adopt are socialist medical plan, more citizens will move to Canada so they can afford health care for their families. (slippery slope)

6. __________________If people do not exercise regularly and get enough sleep, they will risk dying prematurely. (appeal to fear-pathos).

7. __________________Everyone in the neighborhood is joining the local gym, “Get Fit Today!”; therefore, we should join also since our neighbors are losing weight. (bandwagon)

8. __________________Mr. Kingston, our physical-education teacher, endorses Vitamin D as the most important vitamin an adult should take every day. Look what taking Vitamin D has done for him: greater vitality and rides his bike to his office. (appeal to false authority)

9. __________________ Physical activity helps to reduce body fat by improving the body's ability to burn calories. People who increase their exercise can now eat larger quantities of food. (non sequitur)

10. __________________Since several people have become injured while rollerblading in the park, we should ban the sport in the local area. (pars pro toto) 
Chapter 5: Voice


Instructional Ideas:
· Brainstorm definitions of voice; create a working definition for class
· Introduce ways that writers express their voices: diction, tone, point of view, and others
· Examine authors’ voices and ways of expressing them from class readings
· Preview examples (in student text and below)
· Practice writing in different voices on one topic

More Examples of Voice in Non-Fiction Publications
Example 1
Diction
Schroff, Laura. an Invisible Thread: The True Story of an 11-year-old panhandler, a busy sales executive, and an unlikely meeting with destiny. New York: Simon and Schuster, 2011.

Schroff reflects, 

Looking back all these years later, I believe there was a strong, unseen connection that pulled me back to Maurice [11-year-old panhandler in New York City]. It’s something I can an invisible thread. It is, as the old Chinese proverb tells us, something that connects two people who are destined to meet, regardless of time and place and circumstance. Some legends call it a red string of fate; others, the thread of destiny. It is, I believe, what brought Maurice and me to the same stretch of sidewalk in a vast, teeming city—just two people out of eight million, somehow connected, somehow meant to be friends. Look, neither of us is a superhero, nor even especially virtuous. When we met we were just two people with complicated pasts and fragile dreams. But somehow we found each other, and we became friends. And that, you will see, made all the difference for us both. (6)

•
Schroff speaks from a first-person point of view expressing a voice that is more personal, less formal voice in her memoir. 





Voice Exercises 

Exercise 1

Tone
Hillenbrand, Laura. Seabiscuit: An American Legend. New York: Ballantine, 2001.
What do you observe about the diction and tone in this book excerpt from Seabiscuit? 

In 1938, near the end of the decade of monumental turmoil, the year’s number-one newsmaker was not Franklin Delano Roosevelt, Hitler, or Mussolini. It wasn’t Pope Pius XI, nor was it Lou Gehrig, Howard Hughes, or Clark Gable. The subject of the most newspaper column inches in 1938 wasn’t even a person. It was an undersized, crooked-legged racehorse named Seabiscuit. 

In the latter half of the Depression, Seabiscuit was nothing short of a cultural icon in America, enjoying adulation so intense and broad-based that it transcended sport. When he raced, his fans choked local roads, poured out of special cross-country ‘Seabiscuit Limited’ trains, packed the hotels, and cleaned out the restaurants. They tucked their Roosevelt dollars into Seabiscuit wallets, brought Seabiscuit hats on Fifth Avenue, played at least nine parlor games bearing his image…His appearances smashed attendance records at nearly every major track and drew two of the three largest throngs ever to see a horse race in the United States. (“Preface” Hillenbrand)

Is Hillenbrand’s voice informal, formal, or in-between? Prove your point with evidence from the excerpt. Which rhetorical element: diction, tone, or point of view, does Hillenbrand emphasize?

Exercise 2

Point of View

Friedman, Thomas L. The World is Flat: A Brief History of the Twenty-First Century. New York: Farrar, Straus, and Giroux, 2005. 

I had come to Bangalore, India’s Silicon Valley, on my own Columbus-like journey of exploration. Columbus sailed with the Nina, the Pinta, and the Santa Maria in an effort to discover a shorter, more direct route to India by heading west, across the Atlantic, on what he presumed to be an open sea route to the East Indies—rather than going south and east around Africa, as Portuguese exploreres of his day were trying to do. India and the magical Spice Islands of the East were famed at the time for their gold, pearls, gems, and silk—a source of untold riches. Finding this shortcut by the sea to India, at a time when the Muslim powers of the day had blocked the overland routes from Europe, was a way for both Columbus and the Spanish monarchy to become wealthy and powerful. When Columbus set sail, he apparently assumed the Earth was round, which was why he was convinced that he could get to India by going west. He miscalculated the distance, though. He thought the Earth was a smaller sphere than it is. He also did not anticipate running into a landmass before he reached the East Indies. Nevertheless, he called the aboriginal peoples he encountered in the new world ‘Indians.’ Returning home, though, Columbus was able to tell his patrons, King Ferdinand and Queen Isabella, that although he never did find India, he could confirm that the world was indeed round. (Friedman 4)

Is Friedman’s voice informal, formal, or in-between? Prove your point with evidence from the excerpt. Which rhetorical element: diction, tone, or point of view, does Friedman emphasize?
Voice in War Letters
In the text, I have used sample letters from Andrew Carroll’s collection, War Letters: 
Extraordinary Correspondence from American Wars, to teach elusive concept of voice. In letters to and from Bobby Pendergrass to President John F. Kennedy, my freshman composition students and I analyzed both response from President Kennedy and noticed…the differences in his diction and tone from first to second drafts. When I asked, “Why did he soften his tone?” students said the President needed to show comfort and sympathy during a heartbreaking time. They noticed his confident voice in his response to Mrs. Pendergrass, his pained and bewildered audience member to fulfill his purpose of justification for the war and explanation and condolences to her family. Yielding tempered feelings and thoughts, President Kennedy emphasized his reasoning and the historical part of the war while de-emphasizing pity. He longs to comfort an American citizen through loss but reassure her (and himself likely) that the Vietnam War was just. He wanted her to believe her brother did not die needlessly but for a righteous cause. Achieving two purposes, his words show an authenticity ripe for class analysis of voice.

Chapter 6: Stylistics 


Instructional Ideas:
· Create the Rhetorical Situation (Triangle) for either Malcolm X’s or Nikki Giovanni’s speech in-depth. 
· Discover figures of speech and their effects on primary audience.
· Apply knowledge to second speech.

Figures of Speech in Famous Speeches
Exercise 1

For the following speeches, locate each speaker’s figures of speech and identify the effects of these figures on the primary audience. For example, figure of speech: anaphora; effect: repetition of key words to remember after speech.
Malcolm X: The Ballot or the Bullet
But the United Nations has what's known as the charter of human rights; it has a committee that deals in human rights. You may wonder why all of the atrocities that have been committed in Africa and in Hungary and in Asia, and in Latin America are brought before the UN, and the Negro problem is never brought before the UN. This is part of the conspiracy. This old, tricky blue eyed liberal who is supposed to be your and my friend, supposed to be in our corner, supposed to be subsidizing our struggle, and supposed to be acting in the capacity of an adviser, never tells you anything about human rights. They keep you wrapped up in civil rights. And you spend so much time barking up the civil-rights tree, you don't even know there's a human-rights tree on the same floor.

When you expand the civil-rights struggle to the level of human rights, you can then take the case of the black man in this country before the nations in the UN. You can take it before the General Assembly. You can take Uncle Sam before a world court. But the only level you can do it on is the level of human rights. Civil rights keeps you under his restrictions, under his jurisdiction. Civil rights keeps you in his pocket. Civil rights means you're asking Uncle Sam to treat you right. Human rights are something you were born with. Human rights are your God-given rights. Human rights are the rights that are recognized by all nations of this earth. And any time anyone violates your human rights, you can take them to the world court. (americanrhetoric.com)

	Figures of Speech
	Effects on Audience

	
	


Nikki  Giovanni

“Remarks at the Memorial Ceremony for Virginia Tech Shooting Victims,” April 17, 2007. 
We are Virginia  Tech.

We are sad today and we will be sad for quite awhile.

We are not moving on; we are embracing our mourning. 

We are Virginia Tech.

We are strong enough to stand tall tearlessly; 

We are brave enough to bend to cry 

And sad enough to know we must laugh again.

We are Virginia Tech.

We do not understand this tragedy. We know we did nothing to deserve it, but neither does the child in Africa dying of AIDS; neither do the invisible children walking the night away to avoid being captured by a rogue army; neither does the baby elephant watching his community be devastated for ivory; neither does the Mexican child looking for fresh water; neither does a Appalachian infant killed in the middle of the night in his crib in the home his father built with his own hands being run over by a boulder because the land was destabilized. No one deserves a tragedy.

We are Virginia Tech.

The Hokie Nation embraces our own and reaches out with open heart and hand to those who offer their hearts and minds. We are strong and brave and innocent and unafraid. We are better than we think, and not quite what we want to be. We are alive to the imagination and the possibility we will continue to invent the future through our blood and tears, through all this sadness. We are the Hokies.

We will prevail!

We will prevail!

We will prevail!

We are Virginia Tech. (“Remarks”)

	Figures of Speech
	Effects on Audience

	
	


Exercise 2
Coordination and Subordination

Coordination and Subordination are ways of conjoining phrases and clauses into more complex sentences. Typically, the main idea appears in an independent clause. The less important idea appears in the subordinate clause. 
· Coordination — uses coordinating conjunctions or conjunctive adverbs with semicolons to combine two independent clauses into one sentence. 

· Subordination— uses subordinating conjunctions or relative pronouns to merge independent clauses with dependent clauses to form one sentence Subordinate clauses are subordinate to (and thus hold less semantic value) than independent clause(s) with which they are merged. 

Example 1
· A small volume of poetry that revolutionized English verse was written in 1798.
· Written in 1798, a small volume of poetry revolutionized English verse. 
Which of the two subordinate clauses (above) hold less meaning? The answer to this question is the very clause to use subordinately. Try to apply this rhetorical strategy in your own writing.
Full Lesson

Parallelism
Instructional Ideas:

Essentials

What is parallelism? Parallelism reflects equally important sub-topics in the same syntactical form. Subtopics are in the form of two or more words, phrases, and clauses. Word groups marching in sync across or within sentences. In other words, grammatical structures set in the same form. 
How is parallelism beneficial to readers? Readers are busy people. They seek information quickly, concisely, and meaningfully. They assimilate information they perceive as relevant and urgent. As a writer, tailor your words to the audience. One means of persuasion to tailor your words and message to the audience is parallelism, a figure of speech that provides clean writing with succinct sentences written with your audience in mind. 
What is a method for creating parallel form? Using a stacking method, line up parts of speech, phrases, or clauses to determine if they are parallel. If words/word-groups are imbalanced, the stacking method will immediately reveal this issue, and you can adjust (add or delete) words as necessary. 
Examples

New York City is famous for Broadway plays, ethnic restaurants, and diverse sports. 

Figure 6.3



· Nouns:

1) Students need to wear their belts, socks, and polos to school.

· Verb Phrases:

2) Principal Hamm recognized the problem and proposed the solution to the students disrespect.

· Adjective Clauses:

3) Freshman students are understandably distraught that their lives are changing and that their 

     classes are difficult.
· Coordinating Conjunctive Phrases:
4) Students will either attend class or eat lunch during the school day.
· Objects of Preposition:

5) Students attend extra-curricular activities because of their curiosity and their interests.
· Infinitives:

6) During class, students are able to learn, to study, and to interact.
· Prepositional Phrases:

7. Teachers are able to educate students from their books and from their knowledge.
Read the following excerpt and note examples of parallelism. Stack the word/word-groups to verify if they are parallel or un-parallel.

Dave Anderson in “The Story of Basketball” quoted in Life magazine, 1999, explained: Basketball is considered to be the purest American sport, invented in America for Americans. Baseball evolved from rounders, a British game. Football evolved from soccer and rugby, other British games. Golf is believed to have been developed by Scottish shepherds, tennis by French clerics, hockey by Canadian soldiers…But the beginning of basketball has been documented by its inventor.’ “[The inventor] James Naismith, a physical education teacher at the School for Christian Workers in Springfield, Mass., who, on December 21, 1891, nailed two peach baskets to the balcony of a gym, posted 13 rules and handed his charges a soccer ball. Today, kids in New York City’s South Bronx use milk crates. Basketball now rivals soccer as the world’s most popular sport, but the U.S. still rules: The men’s team has won 11 of 14 Olympic gold medals through the years, and the women are defending champs too. (92)

Figure 6.1
Parts of Speech
	Baseball
	Evolved
	From 
	Rounders
	A 
	British 
	game

	Football
	Evolved
	From 
	Soccer and rugby 
	Other
	British
	games

	noun
	action verb
	preposition
	object of preposition
	adverb
	adjective
	appositive


	tennis
	by 
	French 
	clerics

	hockey 
	by 
	Canadian
	soldiers

	subject
	prepositional
	adjective
	object of preposition


	Nailed
	Two peach
	Baskets

	Posted
	13
	rules

	verb
	adjective
	direct object


Each example shows parallelism in its cleanest form. Given the short paragraph, the amount of parallelism is notable and speaks to the attention paid by the author to his audience. The prose is clear, coherent, and accurate. 

Exercise 1

Alter phrases and clauses in the following sentences to reflect parallelism:

1)
WWI began by a local Serbian assassinating Archduke Franz Ferdinand and began to escalate by the alliance formed by Austria-Hungry and Germany.

2)
During the beginning of the war, Germany and the rest of the Central Powers were powerful, intelligent, and had ambition.

3)
WWI intensified because of alliances formed before the war and of advancements in firepower.  

4)
WWI became the first global war because of alliances, the introduction of modern weaponry, and fighting in a trench warfare.

5)
The Great War killed 9 million soldiers and wounding 21 million. 

6)
The Allied powers resisted the Central powers, fought back against them, and Germany.

7)
Russia was forced to leave the war in 1917 because of the leadership of Vladimir Lenin and of the Russian Revolution.

8)
The Allied powers were responsible for banding together, fighting the Central Powers, and divided up the German land.

9)
The leaders of the Central powers meet in Versailles to discuss the treaty and how they were to divide up the conquered land.

10)
The end and aftermath of WWI created further hostilities, caused WWII, and further prejudices.

Parallelism Exercise Key

1) WWI began by a local Serbian assassinating Archduke Franz Ferdinand and began escalating by the alliance formed by Austria-Hungry and Germany.

2) During the beginning of the war, Germany and the rest of the Central Powers were powerful, intelligent, and ambitious.

3) WWI intensified because of alliances formed before the war and because of advancements in firepower.  
4) WWI became the first global war because of alliances, modern weaponry, and trench warfare.

5) The Great War killed 9 million soldiers and wounded 21 million. 

6) The Allied powers resisted the Central powers, fought back against them, and defeated Germany.

7) Russia was forced to leave the war in 1917 because of the leadership of Vladimir Lenin and because of the Russian Revolution.

8) The Allied powers were responsible for banding together, fighting the Central Powers, and dividing up German land.

9) The leaders of the Central powers meet in Versailles to discuss the treaty and to divide up the conquered land.

10) The end and aftermath of WWI created further hostilities, caused WWII, and instigated further prejudices. 
Periodic and Loose Sentences

Exercise 2

Notice how Edgar Allan Poe combined sentences 1-13 to create a magnificent periodic sentence:

1. I was alone.

2. I was on horseback during the whole day.

3. The day was dull.

4. The day was dark. 

5. The day was soundless.

6. It was in the autumn of the year.

7. The clouds hung low in the heavens.

8. The clouds hung oppressively.

9. I had been passing through a tract of country.

10. The tract of country was singularly dreary.

11. The shades of evening drew on.

12. At length, I found myself within view of the House of Usher.

13. The House of Usher was melancholy looking.

“During the whole of a dull, dark, and soundless day in the autumn of the year, when the clouds hung oppressively low in the heavens, I had been passing alone, on horseback, through a singularly dreary tract of country, and at length found myself, as the shades of evening drew on, within view of the melancholy House of Usher” (Poe). 

Combine the following phrases and clauses into one periodic sentence:

1. I scourged my way through the congested halls.

2. Determination was on my mind.

3. I spied the soda machine.

4. I stuffed the dollar into the mad machine. 

5. The only time a soda machine will accept a wrinkled dollar is when it’s folded vertically.

6. I stood with a wrinkled dollar in my hand. 

7. To no avail.

8. To no relief.

9. I had sweat on my forehead.

10. My watch’s ticking matching my beating heart.

11. Until the words sailed into my ears.

12. I was reminded there were only five minutes between classes.
Combine the following phrases and clauses into one periodic sentence:

1. Model for the leading female figure known as artist’s mistress. 

2. Three other paintings too badly burned for restoration.

3. Color values suggest those of Van Gogh.

4. Place of honor in current art show.

5. “Café on Montparnasse.”

6. Restoration now completed—took six months. 

7. Artist named Rougon Macquart.

8. Acquired by museum in 1941.

9. Artist was twenty-three when he painted the masterpiece. 

10. Fine example of Postimpressionist art. 

Which type of sentence is exhibited below?______________________________

And we all nodded at him: the man of finance, the man of accounts, the man of law, we all nodded at him over the polished table that, like a still sheet of brown water, reflected our faces, lined, wrinkled; our faces marked by toil, by deceptions, by success, by love; our weary eyes looking still, looking anxiously, for something out of life, that while it is expected is already gone—has passed unseen, in a sigh, in a flash—together with the youth, with the strength, with the romance of illusions. (Joseph Conrad) 
Combine the following phrases and clauses into one loose sentence:
1.
Creek lower than usual.

2.
Leaves red, orange, and gold.

3.
Gravel road.

4.
Fall has arrived in all of its splendor.

5.
Waving cornstalks and small trees in field. 

6.
Leaves turning color. 

7.
Some leaves already fallen 

8.
Make a pleasant crackling sound underfoot. 

9.
Sun gleaming on covered bridge.

10.
Water in creek flowing softly in shadows of trees.

11.
Pumpkins nestled in the field. 

Rhetorical Analysis of a Famous Speech

Figure 6.2

Drawing from a famous speech found at americanrhetoric.com, complete the following table:

	Primary Audience
	Purpose
	Rhetorical Appeal
	Techniques to Persuade Audience
	Effects of Techniques to Persuade Audience

	
	
	
	
	


Schemes
          (Extended List of Schemes in Chapter 6, Student Text)
Alliteration: Repetition of beginning or middle consonants in two or more adjacent words. 

Ex. “Once upon a midnight dreary while I pondered weak and weary” (Edgar Allan Poe). 

“Deep into that darkness peering, long I stood there wondering, fearing,/Doubting, dreaming dreams no mortal ever dared to dream before” (Edgar Allan Poe). 

Anaphora:  Repetition of the same word or group of words at the beginning of successive word groups. 

Ex. “We dug in. We ate everything there was to eat on the table. We ate like there was no tomorrow. We didn't talk. We ate. We scarfed. We grazed that table. We were into serious eating” (Raymond Carver). 
Anadiplosis: Repetition of the last word of one clause at the beginning of the following clause.

Ex. “For Lycidas is dead, dead ere his prime, Young Lycidas and hath not left his peer.” (John Milton).

Antanaclasis:  Repetition of a word in two different senses.

Ex. “The woods are lovely, dark, and deep, But I have promises to keep,/And miles to go before I sleep, And miles to go before I sleep” (Robert Frost).

Antimetabole:  Repetition of words, in successive clauses, in reverse grammatical order. 

Ex. “One should eat to live, not live to eat!” (Molière).
Assonance:  Repetition of similar vowel sounds in sentences.  

Ex. “Poetry is old, ancient, goes back far. It is among the oldest of living things. So old it is that no man knows how and why the first poems came” (Carl Sandburg).

Chiasmus:  Two or more clauses reversed; the second half is an inverted form of the first half in structure and form.

Ex. “Do I love you because you’re beautiful? or are you beautiful because I love you?” (Oscar Hammerstein).

Consonance: Repetition of similar consonant sounds 

Ex. “A Quietness distilled/As Twilight long begun,/Or Nature spending with herself/Sequestered Afternoon–“ (Emily Dickinson).

Epanalepsis:  Repetition at the end of a clause of the word that occurred at the beginning of the clause.

Ex. “Blow winds and crack your cheeks! Rage, blow!” (William Shakespeare, King Lear).

Epistrophe:  Repetition of the same word or group of words at the ends of successive clauses. 

Ex. “What lies behind us and what lies before us are tiny compared to what lies within us” (Ralph Waldo Emerson).
Isocolon: Similarly structured phrases or clauses of the same length. 

Ex. “Pity is the feeling which arrests the mind in the presence of whatsoever is grave and constant in human sufferings and unites it with the sufferer. Terror is the feeling which arrests the mind in the presence of whatsoever is grave and constant in human sufferings and unites it with the secret cause…” (James Joyce)

Parallelism: Similarity of structure of a series of related words, phrases, or clauses. 

Ex. “Let every nation know, whether it wishes us well or ill, that we shall pay any price, bear any burden, meet any hardship…” (J.F. Kennedy).

Polyptoton:  Repetition of words derived from the same root. 

Ex. “The Greeks are strong, and skillful to their strength, fierce to their skill, and to their fierceness valiant….” (William Shakespeare, Troilus and Cressida).

Symploce: Combination of Anaphora and Epistrophe.

Ex. “Perhaps this is the most important thing for me to take back from beach-living: simply the memory that each cycle of the tide is valid, each cycle of the wave is valid, each cycle of a relationship is valid” (Anne Morrow Lindbergh). 

Tropes
                           (Extended List of Tropes in Chapter 6, Student Text)

Amplification: embellishes the sentence by adding more information to it in order to increase its worth and understandability.

Ex. "There are other great lessons too. For example, there are hundreds of thousands of Americans that take part in this game annually, and yet it is completely uninhibited by either racial or social barriers” (Vince Lombardi).
Antanaclasis: Repetition of a word in two different senses.

Ex. Viola: Save thee, friend, and thy music! Dost thou live by thy tabour?/Clown: No, sir, I live by the church./Viola: Art thou a churchman?/Clown: No such matter, sir: I do live by the church; for I do live at my house, and my house doth stand by the church (William Shakespeare, Twelfth Night).

Anthimeria: A noun morphed into a verb, a preposition into an adjective, or a verb into a noun.

Ex. “Let me not suppose that she dares go about, Emma Woodhouse-ing me!” (Jane Austen). 
Auxesis: Reference to something with a name disproportionately greater than its nature (a type of hyberbole). 

Ex. “I have gray hair. I really do. The one side of my head—the right side—is full of millions of gray hairs” (J.D. Salinger). 
Litotes: Understatement in which a positive point is expressed by the relative negative point.

Ex. “Indeed, it is not uncommon for slaves even to fall out and quarrel among themselves about the relative goodness of their masters, each contending for the superior goodness of his own over that of the others” (Frederick Douglass). 
Metonymy: Substitution of an attribute or close association to someone or something; calling a “thing” by its inventor.

Ex. ““I’m mighty glad Georgia waited till after Christmas before it secedes or it would have ruined the Christmas parties” (Margaret Mitchell).
Onomatopoeia: Use of words whose sounds echoes their meaning.  

Ex. “He saw nothing and heard nothing but he could feel his heart pounding and then he heard the clack on stone and the leaping, dropping clicks of a small rock falling” (Ernest Hemingway).

Paronomasia: Words that sound alike but that differ in meaning

Ex. “Tickler was a wax-ended piece of cane, worn smooth by collision with my tickled frame.” (Charles Dickens).
Periphrasis:  Substitution of a descriptive word or phrase for a proper name or of a proper name for a quality associated with the name.

Ex. “And those who hope that the Negro needed to blow off steam and will now be content will have a rude awakening if the nation returns to business as usual. And there will be neither rest nor tranquility in America until the Negro is granted his citizenship rights. The whirlwinds of revolt will continue to shake the foundations of our nation until the bright day of justice emerges” (Martin Luther King, Jr.).
Personification: Reference to abstractions or inanimate objects as though they had human qualities or abilities. 

Ex. “The Charles W. Morgan is the last of an American whaling fleet that numbered more than 2,700 vessels. Built and launched in 1841, the Morgan is now America’s oldest commercial ship still afloat. Built for durability, not speed, she roamed every corner of the globe in her pursuit of whales. She is known as a ‘lucky ship,’ having successfully navigated crushing Arctic ice, hostile natives, countless storms, Cape Horn roundings and, after she finished her whaling career, even the Hurricane of 1938” (“MysticSeaport”). 

Prosopopoeia: Invent or reference real speakers and put words in their mouths that ask questions or express opinions and reactions. 

Ex. At this point of the argument, someone might ask, “What’s in it for me?” or Lincoln would have said, “Pursuing this policy will lead to another civil war.”

Syllepsis: A word differently in relation to two or more words that it modifies or governs.

Ex. “When I address Fred I never have to raise either my voice or my hopes” (E.B. White).

Synecdoche: Substitution of the part for the whole, or whole is used for the part.

Ex. “His eye met hers as she sat there paler and whiter than anyone in the vast ocean of anxious faces about her.” (Frank R. Stockton)

Zeguma: One word describing or modifying two other words, though only relevant to one of these words. 

Exs. “But Ted Lavender, who was scared, carried 34 rounds when he was shot and killed outside Than Khe, and he went down under an exceptional burden, more than 20 pounds of ammunition, plus the flak jacket and helmet and rations and water and toilet paper and tranquilizers and all the rest, plus an unweighed fear” (Tim O’Brien). 

             “Mr. Pickwick took his hat and his leave” (Charles Dickens).
Answer Keys (Exercises in Student Text)
Figures of Speech

Exercise 1

Identify the figures of speech present in the examples:  
“Laugh and the world laughs with you”(Ella Wheeler Wilcox) __________antanaclasis 

“We shall fight on the beaches, we shall fight on the landing grounds, we shall fight on the fields and in the streets, we shall fight in the hills” (Winston Churchill). ________________anaphora
 “Progress is neither proclamation nor palaver. It is not pretense nor play on prejudice. It is not the perturbation of the people passion-wrought, nor a promise proposed” (Warren G. Harding). ______________________________________________________alliteration

 “Rome has spoken; the case is concluded” (St. Augustine). ___________personification
“Her voice is full of money” (F. Scott Fitzgerald).__________________________ metonymy
“A cathedral, a wave of a storm, a dancer’s leap, never turn out to be as high as we had hoped” (Marcel Proust). _________________ asyndeton
“Unless hours were cups of sack, and minutes capons, and clocks the tongues of bawds, and dials the signs of leaping houses, and the blessed sun himself a fair hot wench in flame-color’d taffeta, I see no reason why thou shouldst be so superfluous to demand the time of day” (Shakespeare, Hamlet, IV. 1.2.7).______________________polysyndeton
“But passion lends them power, time means, to meet” (Shakespeare, Romeo and Juliet, II. Prol. 13).______________________zeugma
“From such crooked wood as that which man is made of, nothing straight can be fashioned” (Immanuel Kant)._____________________ hyperbaton 
“Was this the face that launched a thousand ships,/And burnt the topless towers of Ilium”? (Christopher Marlowe)._________________________synecdoche
“Love is an irresistible desire to be irresistibly desired” (Robert Frost). ______polyptoton
“She was not quite what you would call refined. She was not quite what you would call unrefined. She was the kind of person that keeps a parrot” (Mark Twain).________ anaphora
“Why I should fear I know not,/Since guiltiness I know not; but yet I feel I fear” (Shakespeare, Othello, 5.2.38).____________________________________ epistrophe
“If thou hast any sound, or use of voice,/Speak to me./If there be any good thing to be done,/That may to thee do ease and grace to me,/Speak to me” (Shakespeare, Hamlet, 1.1.128).____________symploce 
“A man may devote himself to death and destruction to save a nation; but no nation will devote itself to death and destruction to save mankind” (Samuel Taylor Coleridge).________________antimetabole
"He [von Stauffenberg, a leader for the plot] was the man who unmistakably wore the mantle of a near-mystic German past, a warrior Germany, a noble Germany, a poetic Germany, a Germany of myth and longing" (Justin Cartwright). __________antanaclasis
Types of Sentences

Exercise 5

Which type of sentences (Simple, Compound, Complex, or Compound-Complex) are shown in this excerpt from Pride and Prejudice by Jane Austen?

(1)____________”Between him and Darcy there was a very steady friendship, in spite of great opposition of character. complex (2)_____________ Bingley was endeared to Darcy by the easiness, openness, and ductility of his temper, though no disposition could offer a greater contrast to his own, and though with his own he never appeared dissatisfied. compound-complex (3)______________ On the strength of Darcy's regard, Bingley had the firmest reliance, and of his judgement the highest opinion. In understanding, Darcy was the superior. complex(4)_____________ Bingley was by no means deficient, but Darcy was clever. compound (5)_______________ He was at the same time haughty, reserved, and fastidious, and his manners, though well-bred, were not inviting. compound-complex (6)_______________ In that respect his friend had greatly the advantage. complex (7)____________ Bingley was sure of being liked wherever he appeared, Darcy was continually giving offense” (14-15). compound

Types of Sentence Openings

Exercise 7
Identify the types of openings: Phrases or Clauses--adverbial, adjectival, appositive, infinitive, preposition, or participial—in sentences from literary authors:

_______________ “Although they lived in style, they felt always an anxiety in the house” (D.H. Lawrence). Adverbial


_______________ “Unlike the views illustrated by Washington Irving, [my] ideas set American thought on a course of opposition to American materialism” (Ralph Waldo Emerson). Adjectival 

_______________Rachel Carson, a biologist and writer, published the novel Silent Spring in 1962. appositive 

_______________ “To err is human; to forgive, divine” (Alexander Pope). infinitive

________________ “On the pleasant shore off the French Riviera, about halfway between Marseilles and the Italian border stands a large, proud, rose-colored hotel” (F. Scott Fitzgerald). prepositional

________________"Whirling happily in my starchy frock, showing off my biscuit-polished patent-leather  shoes and lavender socks, tossing my head in a way that makes my ribbons bounce, I stand, hands on hips, before my father” (Alice Walker). participial 

Periodic Sentence

Exercise 8

Which type of sentence is exhibited below?____________________ periodic 
“And the letter had broken my father’s heart so much—these daughters calling my mother from another life he never knew—that he gave the letter to my mother’s old friend Auntie Lindo and asked her to write back and tell my sisters, in the greatest way possible, that my mother was dead” (Amy Tan). 

Chapter 7: Revision


Instructional Ideas:   
· Review grammar, punctuation, and usage as needed.

· Copy Reference lists for help with exercises. 

 Grammar and Punctuation
Exercise 1

Directions: Edit grammar, punctuation, and usage errors in the following paragraph:

Bully’s often attack students that do not have a group of friends. If there is someone that will stand up to you every time, it is going to be challenging to hurt the student that is targeted. Parents, teachers, and those that raise children need to emphasize the importance of forcing them to bond with their peers. Parents should limit their child’s access to the internet and television and force them to go outside and make friends. In the adult world, face to face interactions are required to get a job and be part of society. Children are put at a disadvantage if they are allowed to sit at a monitor and chat with people they never meet in person. When children go off to college, they need to understand how to interact socially, it is how friendships begin. Their online pals that could live anywhere in the world are not going to be able to step in and stand up to a bully at school. Parents that do not encourage their children to make friends and support their children in socially integrating with their peers are hurting their children.
Revision

A. Reducing Wordiness
Exercise 1

Revise the following sentences to reduce wordiness and fill gaps in meaning.
1. This reminder is directed at the audience with children who have problematic peer socialization skills because while people with such children are attempting to correct the socialization issue, they will be unsuccessful.
2. Suicide is a possible result of ongoing and untreated depression in people throughout the world including members of the military.
3. Perhaps culture comes in the form of a traditional culture, such as the Japanese culture, that has remained deeply entrenched in our society for thousands and thousands of years. 
4. The feedback I receive both before and after I turn in my essays has greatly improved my development as a writer because it helps me see what I need to work on to become a better writer. 
5. In regards to my recent research paper, there were many interesting viewpoints on the issue of lack of funding that I had not previously thought about.

6. Having a brother who protects you is a problem.  
7. Walking around the stadium was one of the strangest things I have ever experienced. 
8. This shows that the author’s purpose was to persuade us about the message of recycling plastic bags.
9. This can be seen when Michelle Obama spoke about obesity as a national epidemic for children.
10. Each author on the Science Fiction panel talked about their love of surprise endings.
B. Active and Passive Voice

Example 1

Outlined below is an example to show a writer’s process of identifying the “voice” that fulfills his or her rhetorical purpose in a paper for history class.
1. The writer reads this sample sentence and notes the passive phrase. 
Governor John Smith, from the General History:  “Being thus left to our fortunes, it fortuned that within ten days scarce ten amongst us could either go or well stand, such extreme weakness and sickness oppressed us” (16). 

2.
A writer selects rhetorical purpose number one:  Arguing from quantity.

3.
Since this sentence is cited from a historical document, the writer does not alter the passive phrases; however, s/he recognizes the excessive words that burden the writing, perhaps to match the “feeling” of oppression expressed in Governor Smith’s situation. Having observed the hardships in the Jamestown colony, Smith wrote his somber account of the colonists’ disease and famine experiences. To achieve his purpose, Smith wrote in passive voice. Whether he wrote knowingly or unknowingly, the effect of his indirect and tedious writing is noted. 
Exercise 2
For sentences 1-5, answer the following questions, practice revising the sentences to express passive or active voice—according to a rhetorical purpose (try different purposes to note how your writing adjusts to fit them).
(a) Which information is important to emphasize? (b) Who is responsible for the events? 
(b) Is it important to conceal or reveal this agent?
 1.
Vietnam had been occupied by Japan during World War II. 

2.
An antiwar protest movement was ignited by the escalating fighting in the Vietnam War. 

3.
The governor has already raised a substantial amount of money for her re-election campaign. 

4.
American hostages were held by Iranian officials at the American embassy in Teheran in 1979. 

5.
There were fighting factions on both sides of the Atlantic Ocean during the Revolutionary War.

Example 2
Outlined below are examples showing a writer’s identification of “voice” that fulfills a 
rhetorical purpose in technical writing. 

1.
The writer reads this sample sentence in a college chemistry text and notes the passive phrase:

“In this chapter…some of the physical properties of solutions will be discussed” (Goss 141).

2.
The writer refers to rhetorical purpose number five:  Arguing that the agent is unimportant, unknown, or unreported.

3.
The writer notes that the agent (in this case, the writer) is unimportant because the textbook content has its own ethos and the focus is on the subject of physical properties of solutions, not the writer or the discussants. 

Exercise 3
Scientific and Legalistic documents relate primarily to rhetorical purpose five: agent is unimportant, unknown, or unreported. Read the sentences below and answer the following questions: (a) Is the agent known? unknown? important? unimportant? reported? unreported? (b) Why or why not?
From Scientific Documents:

1. “Vapor pressure of a liquid is the pressure exerted by the vapor in dynamic equilibrium with a liquid at room temperature” (Goss 133). 
2. “...the number of atoms is determined by both the coefficient and the subscript”  

(Goss 45). 
From Legal Documents:
1. “Although they differ somewhat on their facts, the two cases can be reconciled” (Weihofen 129). 
2.  “…if an arrest is made without a warrant is to support an incidental search, it must 

be made with probable cause” (Weihofen 129). 
Revisit the sentences above and identify (a) voice: active or passive? and (b) rhetorical purpose: quantity, definition, position of emphasis, conceal/reveal agent, or agent is unimportant, unknown, or unreported. Convert passive to active or vice versa, depending on rhetorical purpose and situation. Last, determine why the passive construction fits the absence of the agent.   
C. Given-New Method of Coherence

Example 1

A paragraph about a historical figure that reflects the Given-New Method:
“Sir Alec Guinness”
Blue = New
Green = Given
“Some 35 years before he counseled Luke Skywalker to “use the Force” as Obi Wan Kenobi, Sir Alec Guinness was piloting infantry landing craft in the Mediterranean. A trained thespian, Guinness put his theater career on hold in 1939 to join the Royal Navy. He landed some 200 British soldiers on the beaches of Sicily during the July 1943 invasion of Italy, and went on to ferry arms to partisan fighters in Yugoslavia. During one such voyage in 1944, Guinness’s boat was caught in a violent hurricane off the coast of Italy, and he only narrowly managed to guide the ship into a harbor before it was thrown onto a rocky shoreline and damaged beyond repair. Guinness would later put his wartime experience to use portraying military officers in such films as The Bridge on the River Kwai and Tunes of Glory, and even played Adolf Hitler in 1973’s Hitler: The Last Ten Days.”
 (qtd. in Andrews, Evan. “9 People You May Not Know Were WWII Veterans,” 2014.) http://www.history.com/news/history-lists/9-people-you-may-not-know-were-wwii-veterans
If this paragraph were an introduction to Alec Guinness, the reader would expect more 
New (rather than Given) information. If this were a body or evidence paragraph, the 
reader would expect a stronger balance of Given and New information.

Full Lesson

D. Nominalization

Instructional Ideas:
Essentials

What is “Nominalization”? “A noun derived from a verb or an adjective,” according to Joseph M. Williams who coined the term in Style: Lessons in Clarity and Grace. A more casual definition is “nouning” or turning actions into persons, places, or things.

Examples
Figure 7.1
	Infinitives (to + verb) >
	Adjectives >
	Nouns

	to apply
	applicable 
	applicability

	to compare
	comparable
	comparison

	to manage 
	manageable 
	manager or management 

	numbering
	numerable
	number

	to outsource
	outsourced
	outsourcing

	to relieve 
	relieved
	relief


Why does “Nominalization” matter in sentences? Sticking with verbs instead of converting them into nouns makes writing more direct, less wordy. Verbs are highly valued in writing because  they provide a feeling of movement and flow. Readers favor action in writing that seems energized. 

What is an effective place for verbs in sentences? When readers read sentences that have verbs within the first five words, they are likely to continue reading. If they have to wait for verbs until the sixth, seventh, or even longer word(s), they may “check out” since the writing immediately seems slow and heavy. Writing that delays verbs and approaches subjects indirectly often leaves them asking too many questions, Who is performing the action?  When is this happening? Where? Why?

Where does “Nominalization” occur in sentences? There are several categories:

Nominalization…

(1) …follows a verb

Each customer did a comparison of SUVs and trucks to determine benefits of each vehicle. (15 words)

Each customer compared SUVs and trucks to determine each vehicle’s benefits.

(11 words)

(2) …follows “There is” 

There is an emphasis on love and loss in Country music songs. 

Country music songs emphasize love and loss. 

(3) …is a subject of a non-essential verb

The company’s outsourcing of technological support involved training of new employees. 

The company outsourced technological support and trained new employees. 

Nominalization is helpful when…

(4) …using a noun in a second sentence referring to a verb in the first sentence.
Examples
The company outsourced technological support and trained new employees. 
This outsourcing initiative has proven challenging despite early optimism. 

(5) …emphasizing direct objects or objects of prepositions


Examples



I did not hear the comparison between domestic and international 


employment rates.



I understand the challenges with outsourcing. 

Exercise 1

Revise the following sentences to include more direct verbs and fewer words.

(Original Sentence) This paper provides an analysis of cause of bandwidth problems and 
offers a solution for more consistent usage.

(Revised Sentence) This paper analyzes causes of bandwidth problems and strategies a solution for consistent usage. 

1. The freshman orientation committee led a discussion on balancing academics with social activities. 

2. Every Thursday, they issued an announcement about parking lot closures for the weekend.

3. The drama club made a decision to extend rehearsals for Fiddler on the Roof. 

4. Registering for classes caused confusion and concern for the faculty and students. 
Exercise 2

Revise these sentences to move the verbs earlier in the sentences. 

1. Governmental intervention in fast-changing technologies has led to the distortion of market evolution and interference in new product development. 

2. There is a growing tendency to assign blame for cyberattacks to terrorist organizations.

3. There are a number of critics who are convinced that children have too many extra-curricular activities and, as a result, do not perform as well in school. 

Answer Key (Exercise in Student Text)
Exercise 2, Transitive and Intransitive Verbs

Circle verbs and label as transitive or intransitive:

Transitive Verbs
Intransitive Verbs
The director blocked the actors’ movements for a particularly dramatic scene.

Due to her aching shoulder, Alison delegated her presentation to a co-worker. 

Recently, Taylor traveled to Alaska to photograph the wildlife and mountains.

Reciting their poems from memory, each poet performed superbly.

Chapter 8: Documenting Sources


Instructional Ideas: 

To supplement the background of plagiarism in text, I have included more information on the origins of plagiarism. This is helpful information for introducing lessons on documentation. In addition, Ralph Waldo Emerson’s essay “Self-Reliance” to start a meaningful discussion about respecting individual’s (including self) ideas. 


Origins of Plagiarism 

(Further Background Information)
The concept of plagiarism is not a modern invention; rather, it has a history nearly as long as that of the written word. The term plagiarism, according to the Oxford English Dictionary (OED), was coined by ancient Roman poet Martial from the Latin plagiarius, ‘one who abducts a child or slave of another.’ Thus a plagiarius would be sort of a literary kidnapper. In Martial’s case, his verses—his ‘child’—were stolen and circulated as the property of another. Such wholesale thefts form only one part of the modern academic definition of plagiarism. During the Middle Ages, few could read, and even fewer believed that written words were the ‘child’ or ‘property’ of their original author. The idea that using another’s words or ideas without credit might be an intellectual or moral crime reappeared only after the spread of printing in the Renaissance. In England, the term plagiarist did not exist until 1601, the OED’s first reference. Ben Jonson and other Elizabethan writers believed in the importance of original thought: they distinguished between student writers, who may still learn through exact imitation of models, and professional writers, who must transcend their models. Professional writers, they believed, must always acknowledge their sources because they profit from their work. In the last half of the twentieth century, electronic media, photographic reproduction, the personal computer, and the Internet added new dimensions to the old problem of plagiarism (Dr. Faye Ringel, “Correct Paraphrase and Documentation: How to Avoid Plagiarism, the Honor Offense for Academies” U.S. Coast Guard Academy.)
Example 1
Student Summary Paragraph 
Malcolm Gladwell’s article: “Brain Candy: Is Pop Culture Dumbing Us Down or Smartening Us Up?” (article found online)
Pop culture has an increasingly large influence on Americans’ everyday lives.  While many people are quick to criticize pop culture’s influence, social commentator Malcolm Gladwell examines the subject in a more favorable light via a review of Steven Johnson’s Everything Bad is Good for You :“Brain Candy: Is Pop Culture Dumbing Us Down or Smartening Us Up?”.   In his text, Johnson argues that both television and video games are partially responsible for the increase in several points (per decade) of Americans’ I.Q. scores.  He suggests the increased complexity in modern television deserves credit for American’s improved intelligence: characters have become more dynamic, storylines per episode have expounded, and themes are more implicit, rather than explicit. Johnson further argues that video games also contribute to higher intelligence.  He claims these new games force players to imagine a whole new realm where they must form and test hypotheses in order to progress. Moreover, the games also require players to retain tremendous amounts of information and formulate a systematic approach to playing the games.  In his review, Gladwell evaluates Johnson’s conclusions about the positive effects that television and video games have on viewers’ intelligence but acknowledges the negative aspects too. While Johnson argues that pop culture is increasing intelligence, Gladwell concludes that Johnson is referring not to intelligence, but to humans’ abilities to solve problems, which results from citizens’ interaction with pop culture. Gladwell then proposes the learning involved in playing video games and watching various television shows differs from the learning involved in reading, but equally important to increasing intelligence.  With this conclusion, Gladwell argues that society’s fixation with direct learning has enforced practices, such as homework, without providing proper justification for them.  Gladwell highlights to the reader that the case for homework warrants reexamination with consideration of forms of learning. 
Example 2
 “Know It All: Can Wikipedia Conquer Expertise?” by Stacy Schiff

Copyright © 2006 by Stacy Schiff. All rights reserved.

* Example of Summary Paragraph in Student Text
On March 1st, Wikipedia, the online interactive encyclopedia, hit the million-articles mark, with an entry on Jordanhill, a railway station in suburban Glasgow. Its author, Ewan MacDonald, posted a single sentence about the station at 11 P.M., local time; over the next twenty-four hours, the entry was edited more than four hundred times, by dozens of people. (Jordanhill happens to be the “1029th busiest station in the United Kingdom”; it “no longer has a staffed ticket counter.”) The Encyclopedia Britannica, which for more than two centuries has been considered the gold standard for reference works, has only a hundred and twenty thousand entries in its most comprehensive edition. Apparently, no traditional encyclopedia has ever suspected that someone might wonder about Sudoku or about prostitution in China. Or, for that matter, about Capgras delusion (the unnerving sensation that an impostor is sitting in for a close relative), the Boston molasses disaster, the Rhinoceros Party of Canada, Bill Gates’s house, the forty-five-minute Anglo-Zanzibar War, or Islam in Iceland. Wikipedia includes fine entries on Kafka and the War of the Spanish Succession, and also a complete guide to the ships of the U.S. Navy, a definition of Philadelphia cheesesteak, a masterly page on Scrabble, a list of historical cats (celebrity cats, a cat millionaire, the first feline to circumnavigate Australia), a survey of invented expletives in fiction (“bippie,” “cakesniffer,” “furgle”), instructions for curing hiccups, and an article that describes, with schematic diagrams, how to build a stove from a discarded soda can. The how-to entries represent territory that the encyclopedia has not claimed since the eighteenth century. You could cure a toothache or make snowshoes using the original Britannica, of 1768-71. (You could also imbibe a lot of prejudice and superstition. The entry on Woman was just six words: “The female of man. See HOMO.”) If you look up “coffee preparation” on Wikipedia, you will find your way, via the entry on Espresso, to a piece on types of espresso machines, which you will want to consult before buying. There is also a page on the site dedicated to “Errors in the Encyclopedia Britannica that have been corrected in Wikipedia” (Stalin’s birth date, the true inventor of the safety razor).

Because there are no physical limits on its size, Wikipedia can aspire to be all-inclusive. It is also perfectly configured to be current: there are detailed entries for each of the twelve finalists on this season’s “American Idol,” and the article on the “2006 Israel-Lebanon Conflict” has been edited more than four thousand times since it was created, on July 12th, six hours after Hezbollah militants ignited the hostilities by kidnapping two Israeli soldiers. Wikipedia, which was launched in 2001, is now the seventeenth-most-popular site on the Internet, generating more traffic daily than MSNBC.com and the online versions of the Times and the Wall Street Journal combined. The number of visitors has been doubling every four months; the site receives as many as fourteen thousand hits per second. Wikipedia functions as a filter for vast amounts of information online, and it could be said that Google owes the site for tidying up the neighborhood. But the search engine is amply repaying its debt: because Wikipedia pages contain so many links to other entries on the site, and are so frequently updated, they enjoy an enviably high page rank. 

The site has achieved this prominence largely without paid staff or revenue. It has five employees in addition to Jimmy Wales, Wikipedia’s thirty-nine-year-old founder, and it carries no advertising. In 2003, Wikipedia became a nonprofit organization; it meets most of its budget, of seven hundred and fifty thousand dollars, with donations, the bulk of them contributions of twenty dollars or less. Wales says that he is on a mission to “distribute a free encyclopedia to every single person on the planet in their own language,” and to an astonishing degree he is succeeding. Anyone with Internet access can create a Wikipedia entry or edit an existing one. The site currently exists in more than two hundred languages and has hundreds of thousands of contributors around the world. Wales is at the forefront of a revolution in knowledge gathering: he has marshalled an army of volunteers who believe that, working collaboratively, they can produce an encyclopedia that is as good as any written by experts, and with an unprecedented range. 

Wikipedia is an online community devoted not to last night’s party or to next season’s iPod but to a higher good. It is also no more immune to human nature than any other utopian project. Pettiness, idiocy, and vulgarity are regular features of the site. Nothing about high-minded collaboration guarantees accuracy, and open editing invites abuse. Senators and congressmen have been caught tampering with their entries; the entire House of Representatives has been banned from Wikipedia several times. (It is not subtle to change Senator Robert Byrd’s age from eighty-eight to a hundred and eighty. It is subtler to sanitize one’s voting record in order to distance oneself from an unpopular President, or to delete broken campaign promises.) Curiously, though, mob rule has not led to chaos. Wikipedia, which began as an experiment in unfettered democracy, has sprouted policies and procedures. At the same time, the site embodies our newly casual relationship to truth. When confronted with evidence of errors or bias, Wikipedians invoke a favorite excuse: look how often the mainstream media, and the traditional encyclopedia, are wrong! As defenses go, this is the epistemological equivalent of “But Johnny jumped off the bridge first.” Wikipedia, though, is only five years old. One day, it may grow up.

The encyclopedic impulse dates back more than two thousand years and has rarely balked at national borders. Among the first general reference works was Emperor’s Mirror, commissioned in 220 A.D. by a Chinese emperor, for use by civil servants. The quest to catalogue all human knowledge accelerated in the eighteenth century. In the seventeen-seventies, the Germans, champions of thoroughness, began assembling a two-hundred-and-forty-two-volume masterwork. A few decades earlier, Johann Heinrich Zedler, a Leipzig bookseller, had alarmed local competitors when he solicited articles for his Universal-Lexicon. His rivals, fearing that the work would put them out of business by rendering all other books obsolete, tried unsuccessfully to sabotage the project.

It took a devious Frenchman, Pierre Bayle, to conceive of an encyclopedia composed solely of errors. After the idea failed to generate much enthusiasm among potential readers, he instead compiled a “Dictionnaire Historique et Critique,” which consisted almost entirely of footnotes, many highlighting flaws of earlier scholarship. Bayle taught readers to doubt, a lesson in subversion that Diderot and d’Alembert, the authors of the Encyclopédie (1751-80), learned well. Their thirty-five-volume work preached rationalism at the expense of church and state. The more stolid Britannica was born of cross-channel rivalry and an Anglo-Saxon passion for utility.

Wales’s first encyclopedia was the World Book, which his parents acquired after dinner one evening in 1969, from a door-to-door salesman. Wales—who resembles a young Billy Crystal with the neuroses neatly tucked in—recalls the enchantment of pasting in update stickers that cross-referenced older entries to the annual supplements. Wales’s mother and grandmother ran a private school in Huntsville, Alabama, which he attended from the age of three. He graduated from Auburn University with a degree in finance and began a Ph.D. in the subject, enrolling first at the University of Alabama and later at Indiana University. In 1994, he decided to take a job trading options in Chicago rather than write his dissertation. Four years later, he moved to San Diego, where he used his savings to found an Internet portal. Its audience was mostly men; pornography—videos and blogs—accounted for about a tenth of its revenues. Meanwhile, Wales was cogitating. In his view, misinformation, propaganda, and ignorance are responsible for many of the world’s ills. “I’m very much an Enlightenment kind of guy,” Wales told me. The promise of the Internet is free knowledge for everyone, he recalls thinking. How do we make that happen?

As an undergraduate, he had read Friedrich Hayek’s 1945 free-market manifesto, “The Use of Knowledge in Society,” which argues that a person’s knowledge is by definition partial, and that truth is established only when people pool their wisdom. Wales thought of the essay again in the nineteen-nineties, when he began reading about the open-source movement, a group of programmers who believed that software should be free and distributed in such a way that anyone could modify the code. He was particularly impressed by “The Cathedral and the Bazaar,” an essay, later expanded into a book, by Eric Raymond, one of the movement’s founders. “It opened my eyes to the possibility of mass collaboration,” Wales said.

The first step was a misstep. In 2000, Wales hired Larry Sanger, a graduate student in philosophy he had met on a Listserv, to help him create an online general-interest encyclopedia called Nupedia. The idea was to solicit articles from scholars, subject the articles to a seven-step review process, and post them free online. Wales himself tried to compose the entry on Robert Merton and options-pricing theory; after he had written a few sentences, he remembered why he had dropped out of graduate school. “They were going to take my essay and send it to two finance professors in the field,” he recalled. “I had been out of academia for several years. It was intimidating; it felt like homework.”

After a year, Nupedia had only twenty-one articles, on such topics as atonality and Herodotus. In January, 2001, Sanger had dinner with a friend, who told him about the wiki, a simple software tool that allows for collaborative writing and editing. Sanger thought that a wiki might attract new contributors to Nupedia. (Wales says that using a wiki was his idea.) Wales agreed to try it, more or less as a lark. Under the wiki model that Sanger and Wales adopted, each entry included a history page, which preserves a record of all editing changes. They added a talk page, to allow for discussion of the editorial process—an idea Bayle would have appreciated. Sanger coined the term Wikipedia, and the site went live on January 15, 2001. Two days later, he sent an e-mail to the Nupedia mailing list—about two thousand people. “Wikipedia is up!” he wrote. “Humor me. Go there and add a little article. It will take all of five or ten minutes.”

Wales braced himself for “complete rubbish.” He figured that if he and Sanger were lucky the wiki would generate a few rough drafts for Nupedia. Within a month, Wikipedia had six hundred articles. After a year, there were twenty thousand. 

Wales is fond of citing a 1962 proclamation by Charles Van Doren, who later became an editor at Britannica. Van Doren believed that the traditional encyclopedia was defunct. It had grown by accretion rather than by design; it had sacrificed artful synthesis to plodding convention; it looked backward. “Because the world is radically new, the ideal encyclopedia should be radical, too,” Van Doren wrote. “It should stop being safe—in politics, in philosophy, in science.” 

In its seminal Western incarnation, the encyclopedia had been a dangerous book. The Encyclopédie muscled aside religious institutions and orthodoxies to install human reason at the center of the universe—and, for that muscling, briefly earned the book’s publisher a place in the Bastille. As the historian Robert Darnton pointed out, the entry in the Encyclopédie on cannibalism ends with the cross-reference “See Eucharist.” What Wales seems to have in mind, however, is less Van Doren’s call to arms than that of an earlier rabble-rouser. In the nineteen-thirties, H. G. Wells lamented that, while the world was becoming smaller and moving at increasing speed, the way information was distributed remained old-fashioned and ineffective. He prescribed a “world brain,” a collaborative, decentralized repository of knowledge that would be subject to continual revision. More radically—with “alma-matricidal impiety,” as he put it—Wells indicted academia; the university was itself medieval. “We want a Henry Ford today to modernize the distribution of knowledge, make good knowledge cheap and easy in this still very ignorant, ill-educated, ill-served English-speaking world of ours,” he wrote. Had the Internet existed in his lifetime, Wells might have beaten Wales to the punch. 

Wales’s most radical contribution may be not to have made information free but—in his own alma-matricidal way—to have invented a system that does not favor the Ph.D. over the well-read fifteen-year-old. “To me, the key thing is getting it right,” Wales has said of Wikipedia’s contributors. “I don’t care if they’re a high-school kid or a Harvard professor.” At the beginning, there were no formal rules, though Sanger eventually posted a set of guidelines on the site. The first was “Ignore all the rules.” Two of the others have become central tenets: articles must reflect a neutral point of view (N.P.O.V., in Wikipedia lingo), and their content must be both verifiable and previously published. Among other things, the prohibition against original research heads off a great deal of material about people’s pets.

Insofar as Wikipedia has a physical existence, it is in St. Petersburg, Florida, in an executive suite that serves as the headquarters of the Wikimedia Foundation, the parent organization of Wikipedia and its lesser-known sister projects, among them Wikisource (a library of free texts), Wikinews (a current-events site) and Wikiquote (bye-bye Bartlett’s). Wales, who is married and has a five-year-old daughter, says that St. Petersburg’s attractive housing prices lured him from California. When I visited the offices in March, the walls were bare, the furniture battered. With the addition of a dead plant, the suite could pass for a graduate-student lounge. 

The real work at Wikipedia takes place not in Florida but on thousands of computer screens across the world. Perhaps Wikipedia’s greatest achievement—one that Wales did not fully anticipate—was the creation of a community. Wikipedians are officially anonymous, contributing to unsigned entries under screen names. They are also predominantly male—about eighty per cent, Wales says—and compulsively social, conversing with each other not only on the talk pages attached to each entry but on Wikipedia-dedicated I.R.C. channels and on user pages, which regular contributors often create and which serve as a sort of personalized office cooler. On the page of a twenty-year-old Wikipedian named Arocoun, who lists “philosophizing” among his favorite activities, messages from other users range from the reflective (“I’d argue against your claim that humans should aim to be independent/self-reliant in all aspects of their lives . . . I don’t think true independence is a realistic ideal given all the inherent intertwinings of any society”) to the geekily flirtatious (“I’m a neurotic painter from Ohio, and I guess if you consider your views radical, then I’m a radical, too. So . . . we should be friends”). 

Wikipedians have evolved a distinctive vocabulary, of which “revert,” meaning “reinstate”—as in “I reverted the edit, but the user has simply rereverted it”—may be the most commonly used word. Other terms include WikiGnome (a user who keeps a low profile, fixing typos, poor grammar, and broken links) and its antithesis, WikiTroll (a user who persistently violates the site’s guidelines or otherwise engages in disruptive behavior). There are Aspergian Wikipedians (seventy-two), bipolar Wikipedians, vegetarian Wikipedians, antivegetarian Wikipedians, existential Wikipedians, pro-Luxembourg Wikipedians, and Wikipedians who don’t like to be categorized. According to a page on the site, an avid interest in Wikipedia has been known to afflict “computer programmers, academics, graduate students, game-show contestants, news junkies, the unemployed, the soon-to-be unemployed and, in general, people with multiple interests and good memories.” You may travel in more exalted circles, but this covers pretty much everyone I know. 

Wikipedia may be the world’s most ambitious vanity press. There are two hundred thousand registered users on the English-language site, of whom about thirty-three hundred—fewer than two per cent—are responsible for seventy per cent of the work. The site allows you to compare contributors by the number of edits they have made, by the number of articles that have been judged by community vote to be outstanding (these “featured” articles often appear on the site’s home page), and by hourly activity, in graph form. A seventeen-year-old P. G. Wodehouse fan who specializes in British peerages leads the featured-article pack, with fifty-eight entries. A twenty-four-year-old University of Toronto graduate is the site’s premier contributor. Since composing his first piece, on the Panama Canal, in 2001, he has written or edited more than seventy-two thousand articles. “Wikipediholism” and “editcountitis” are well defined on the site; both link to an article on obsessive-compulsive disorder. (There is a Britannica entry for O.C.D., but no version of it has included Felix Unger’s name in the third sentence, a comprehensive survey of “OCD in literature and film,” or a list of celebrity O.C.D. sufferers, which unites, surely for the first time in history, Florence Nightingale with Joey Ramone.)

One regular on the site is a user known as Essjay, who holds a Ph.D. in theology and a degree in canon law and has written or contributed to sixteen thousand entries. A tenured professor of religion at a private university, Essjay made his first edit in February, 2005. Initially, he contributed to articles in his field—on the penitential rite, transubstantiation, the papal tiara. Soon he was spending fourteen hours a day on the site, though he was careful to keep his online life a secret from his colleagues and friends. (To his knowledge, he has never met another Wikipedian, and he will not be attending Wikimania, the second international gathering of the encyclopedia’s contributors, which will take place in early August in Boston.) 

Gradually, Essjay found himself devoting less time to editing and more to correcting errors and removing obscenities from the site. In May, he twice removed a sentence from the entry on Justin Timberlake asserting that the pop star had lost his home in 2002 for failing to pay federal taxes—a statement that Essjay knew to be false. The incident ended there. Others involve ideological disagreements and escalate into intense edit wars. A number of the disputes on the English-language Wikipedia relate to the Israeli-Palestinian conflict and to religious issues. Almost as acrimonious are the battles waged over the entries on Macedonia, Danzig, the Armenian genocide, and Henry Ford. Ethnic feuds die hard: Was Copernicus Polish, German, or Prussian? (A nonbinding poll was conducted earlier this year to determine whether the question merited mention in the article’s lead.) Some debates may never be resolved: Was the 1812 Battle of Borodino a victory for the Russians or for the French? What is the date of Ann Coulter’s birth? Is apple pie all-American? (The answer, at least for now, is no: “Apple trees didn’t even grow in America until the Europeans brought them over,” one user railed. He was seconded by another, who added, “Apple pie is very popular in the Netherlands too. Americans did not invent or introduce it to the Netherlands. You already plagiarized Santa Claus from our Saint Nicholas. Stop it!”) Who could have guessed that “cheese” would figure among the site’s most contested entries? (The controversy entailed whether in Asia there is a cultural prohibition against eating it.) For the past nine months, Baltimore’s climate has been a subject of bitter debate. What is the average temperature in January?

At first, Wales handled the fistfights himself, but he was reluctant to ban anyone from the site. As the number of users increased, so did the editing wars and the incidence of vandalism. In October, 2001, Wales appointed a small cadre of administrators, called admins, to police the site for abuse. Admins can delete articles or protect them from further changes, block users from editing, and revert text more efficiently than can ordinary users. (There are now nearly a thousand admins on the site.) In 2004, Wales formalized the 3R rule—initially it had been merely a guideline—according to which any user who reverts the same text more than three times in a twenty-four-hour period is blocked from editing for a day. The policy grew out of a series of particularly vitriolic battles, including one over the U.S. economy—it was experiencing either high growth and low unemployment or low growth and high unemployment. 

Wales also appointed an arbitration committee to rule on disputes. Before a case reaches the arbitration committee, it often passes through a mediation committee. Essjay is serving a second term as chair of the mediation committee. He is also an admin, a bureaucrat, and a checkuser, which means that he is one of fourteen Wikipedians authorized to trace I.P. addresses in cases of suspected abuse. He often takes his laptop to class, so that he can be available to Wikipedians while giving a quiz, and he keeps an eye on twenty I.R.C. chat channels, where users often trade gossip about abuses they have witnessed. 

Five robots troll the site for obvious vandalism, searching for obscenities and evidence of mass deletions, reverting text as they go. More egregious violations require human intervention. Essjay recently caught a user who, under one screen name, was replacing sentences with nonsense and deleting whole entries and, under another, correcting the abuses—all in order to boost his edit count. He was banned permanently from the site. Some users who have been caught tampering threaten revenge against the admins who apprehend them. Essjay says that he routinely receives death threats. “There are people who take Wikipedia way too seriously,” he told me. (Wikipedians have acknowledged Essjay’s labors by awarding him numerous barnstars—five-pointed stars, which the community has adopted as a symbol of praise—including several Random Acts of Kindness Barnstars and the Tireless Contributor Barnstar.)

Wikipedia has become a regulatory thicket, complete with an elaborate hierarchy of users and policies about policies. Martin Wattenberg and Fernanda B. Viégas, two researchers at I.B.M. who have studied the site using computerized visual models called “history flows,” found that the talk pages and “meta pages”—those dealing with coördination and administration—have experienced the greatest growth. Whereas articles once made up about eighty-five per cent of the site’s content, as of last October they represented seventy per cent. As Wattenberg put it, “People are talking about governance, not working on content.” Wales is ambivalent about the rules and procedures but believes that they are necessary. “Things work well when a group of people know each other, and things break down when it’s a bunch of random people interacting,” he told me. 

For all its protocol, Wikipedia’s bureaucracy doesn’t necessarily favor truth. In March, 2005, William Connolley, a climate modeller at the British Antarctic Survey, in Cambridge, was briefly a victim of an edit war over the entry on global warming, to which he had contributed. After a particularly nasty confrontation with a skeptic, who had repeatedly watered down language pertaining to the greenhouse effect, the case went into arbitration. “User William M. Connolley strongly pushes his POV with systematic removal of any POV which does not match his own,” his accuser charged in a written deposition. “His views on climate science are singular and narrow.” A decision from the arbitration committee was three months in coming, after which Connolley was placed on a humiliating one-revert-a-day parole. The punishment was later revoked, and Connolley is now an admin, with two thousand pages on his watchlist—a feature that enables users to compile a list of entries and to be notified when changes are made to them. He says that Wikipedia’s entry on global warming may be the best page on the subject anywhere on the Web. Nevertheless, Wales admits that in this case the system failed. It can still seem as though the user who spends the most time on the site—or who yells the loudest—wins.

Connolley believes that Wikipedia “gives no privilege to those who know what they’re talking about,” a view that is echoed by many academics and former contributors, including Larry Sanger, who argues that too many Wikipedians are fundamentally suspicious of experts and unjustly confident of their own opinions. He left Wikipedia in March, 2002, after Wales ran out of money to support the site during the dot-com bust. Sanger concluded that he had become a symbol of authority in an anti-authoritarian community. “Wikipedia has gone from a nearly perfect anarchy to anarchy with gang rule,” he told me. (Sanger is now the director of collaborative projects at the online foundation Digital Universe, where he is helping to develop a Web-based encyclopedia, a hybrid between a wiki and a traditional reference work. He promises that it will have “the lowest error rate in history.”) Even Eric Raymond, the open-source pioneer whose work inspired Wales, argues that “ ‘disaster’ is not too strong a word” for Wikipedia. In his view, the site is “infested with moonbats.” (Think hobgoblins of little minds, varsity division.) He has found his corrections to entries on science fiction dismantled by users who evidently felt that he was trespassing on their terrain. “The more you look at what some of the Wikipedia contributors have done, the better Britannica looks,” Raymond said. He believes that the open-source model is simply inapplicable to an encyclopedia. For software, there is an objective standard: either it works or it doesn’t. There is no such test for truth. 

Nor has increasing surveillance of the site by admins deterred vandals, a majority of whom seem to be inserting obscenities and absurdities into Wikipedia when they should be doing their homework. Many are committing their pranks in the classroom: the abuse tends to ebb on a Friday afternoon and resume early on a Monday. Entire schools and universities have found their I.P. addresses blocked as a result. The entry on George W. Bush has been vandalized so frequently—sometimes more than twice a minute—that it is often closed to editing for days. At any given time, a couple of hundred entries are semi-protected, which means that a user must register his I.P. address and wait several days before making changes. This group recently included not only the entries on God, Galileo, and Al Gore but also those on poodles, oranges, and Frédéric Chopin. Even Wales has been caught airbrushing his Wikipedia entry—eighteen times in the past year. He is particularly sensitive about references to the porn traffic on his Web portal. “Adult content” or “glamour photography” are the terms that he prefers, though, as one user pointed out on the site, they are perhaps not the most precise way to describe lesbian strip-poker threesomes. (In January, Wales agreed to a compromise: “erotic photography.”) He is repentant about his meddling. “People shouldn’t do it, including me,” he said. “It’s in poor taste.” 

Wales recently established an “oversight” function, by which some admins (Essjay among them) can purge text from the system, so that even the history page bears no record of its ever having been there. Wales says that this measure is rarely used, and only in order to remove slanderous or private information, such as a telephone number. “It’s a perfectly reasonable power in any other situation, but completely antithetical to this project,” said Jason Scott, a longtime contributor to Wikipedia who has published several essays critical of the site. 

Is Wikipedia accurate? Last year, Nature published a survey comparing forty-two entries on scientific topics on Wikipedia with their counterparts in Encyclopedia Britannica. According to the survey, Wikipedia had four errors for every three of Britannica’s, a result that, oddly, was hailed as a triumph for the upstart. Such exercises in nitpicking are relatively meaningless, as no reference work is infallible. Britannica issued a public statement refuting the survey’s findings, and took out a half-page advertisement in the Times, which said, in part, “Britannica has never claimed to be error-free. We have a reputation not for unattainable perfection but for strong scholarship, sound judgment, and disciplined editorial review.” Later, Jorge Cauz, Britannica’s president, told me in an e-mail that if Wikipedia continued without some kind of editorial oversight it would “decline into a hulking mediocre mass of uneven, unreliable, and, many times, unreadable articles.” Wales has said that he would consider Britannica a competitor, “except that I think they will be crushed out of existence within five years.”

Larry Sanger proposes a fine distinction between knowledge that is useful and knowledge that is reliable, and there is no question that Wikipedia beats every other source when it comes to breadth, efficiency, and accessibility. Yet the site’s virtues are also liabilities. Cauz scoffed at the notion of “good enough knowledge.” “I hate that,” he said, pointing out that there is no way to know which facts in an entry to trust. Or, as Robert McHenry, a veteran editor at Britannica, put it, “We can get the wrong answer to a question quicker than our fathers and mothers could find a pencil.”

Part of the problem is provenance. The bulk of Wikipedia’s content originates not in the stacks but on the Web, which offers up everything from breaking news, spin, and gossip to proof that the moon landings never took place. Glaring errors jostle quiet omissions. Wales, in his public speeches, cites the Google test: “If it isn’t on Google, it doesn’t exist.” This position poses another difficulty: on Wikipedia, the present takes precedent over the past. The (generally good) entry on St. Augustine is shorter than the one on Britney Spears. The article on Nietzsche has been modified incessantly, yielding five archived talk pages. But the debate is largely over Nietzsche’s politics; taken as a whole, the entry is inferior to the essay in the current Britannica, a model of its form. (From Wikipedia: “Nietzsche also owned a copy of Philipp Mainländer’s ‘Die Philosophie der Erlösung,’ a work which, like Schopenhauer’s philosophy, expressed pessimism.”)

Wikipedia remains a lumpy work in progress. The entries can read as though they had been written by a seventh grader: clarity and concision are lacking; the facts may be sturdy, but the connective tissue is either anemic or absent; and citation is hit or miss. Wattenberg and Viégas, of I.B.M., note that the vast majority of Wikipedia edits consist of deletions and additions rather than of attempts to reorder paragraphs or to shape an entry as a whole, and they believe that Wikipedia’s twenty-five-line editing window deserves some of the blame. It is difficult to craft an article in its entirety when reading it piecemeal, and, given Wikipedians’ obsession with racking up edits, simple fixes often take priority over more complex edits. Wattenberg and Viégas have also identified a “first-mover advantage”: the initial contributor to an article often sets the tone, and that person is rarely a Macaulay or a Johnson. The over-all effect is jittery, the textual equivalent of a film shot with a handheld camera. 

What can be said for an encyclopedia that is sometimes right, sometimes wrong, and sometimes illiterate? When I showed the Harvard philosopher Hilary Putnam his entry, he was surprised to find it as good as the one in the Stanford Encyclopedia of Philosophy. He was flabbergasted when he learned how Wikipedia worked. “Obviously, this was the work of experts,” he said. In the nineteen-sixties, William F. Buckley, Jr., said that he would sooner “live in a society governed by the first two thousand names in the Boston telephone directory than in a society governed by the two thousand faculty members of Harvard University.” On Wikipedia, he might finally have his wish. How was his page? Essentially on target, he said. All the same, Buckley added, he would prefer that those anonymous two thousand souls govern, and leave the encyclopedia writing to the experts. 

Over breakfast in early May, I asked Cauz for an analogy with which to compare Britannica and Wikipedia. “Wikipedia is to Britannica as ‘American Idol’ is to the Juilliard School,” he e-mailed me the next day. A few days later, Wales also chose a musical metaphor. “Wikipedia is to Britannica as rock and roll is to easy listening,” he suggested. “It may not be as smooth, but it scares the parents and is a lot smarter in the end.” He is right to emphasize the fright factor over accuracy. As was the Encyclopédie, Wikipedia is a combination of manifesto and reference work. Peer review, the mainstream media, and government agencies have landed us in a ditch. Not only are we impatient with the authorities but we are in a mood to talk back. Wikipedia offers endless opportunities for self-expression. It is the love child of reading groups and chat rooms, a second home for anyone who has written an Amazon review. This is not the first time that encyclopedia-makers have snatched control from an élite, or cast a harsh light on certitude. Jimmy Wales may or may not be the new Henry Ford, yet he has sent us tooling down the interstate, with but a squint back at the railroad. We’re on the open road now, without conductors and timetables. We’re free to chart our own course, also free to get gloriously, recklessly lost. Your truth or mine.

Answer Keys (Exercises in Student Text) 
Scholarly and Non-Scholarly Sources

Exercise 1

Note below if the following texts are scholarly or non-scholarly:

_________________ “Is criminal behavior a central component of psychopathy? Conceptual directions for resolving the debate” by Jennifer Skeem and David J. Cooke in Psychological Assessment journal. scholarly
_________________Einstein: His Life and Universe by Walter Isaacson scholarly
_________________ Rocket Girl: The Story of Mary Sherman Morgan, America's First Female Rocket Scientist by George D. Morgan scholarly
________________Time magazine non-scholarly
________________Tampa Bay Times newspaper non-scholarly
________________GQ magazine non-scholarly

Primary and Secondary Sources
Exercise 2
Note below if the following are primary or secondary texts, or both:

_________________War Letters by Andrew Carroll (collection of authentic letters written to and from soldiers and their loved ones during Civil - Persian Gulf Wars) primary
_________________World Religions: Origins History Practices Beliefs Worldview by Franjo Terhart and Janina Schulze, writers and scholars of religion. primary
_________________ A Collection of Sermons Given in Paris c. 1267, Including a New Text by Saint Bonaventura on the Life of Saint Francis by Robert E. Lerner who offers commentary about the sermons and provides digitized copies of the original sermons. primary
_________________ “College students’ prevalence and perceptions of text messaging while driving” by Marissa Harrison who reports findings of study in Accident Analysis & Prevention journal. secondary
_________________”Sun and Wind Alter Global Landscape, Leaving Utilities Behind” by Justin Gillis who reports on topic in The New York Times. secondary
__________________Amazing Grace—a film based on true events featuring William Wilberforce, an English politician who seeks to abolish slavery in Britain in the face of major opposition in the 1700s. secondary
__________________Beowulf: A Translation and Commentary by Christopher Tolkien and J.R.R. Tolkien. secondary
Chapter 9: Grammar, Punctuation, and Usage

Instructional Ideas: 

· Review grammatical, punctuation, and usage as needed.




Reference List of Grammatical Terms
1. Absolute phrase: A group of words that modify the entire sentence by adding information. Absolute phrases do not directly connect or modify any specific word in the rest of the sentence. Ex. The temperature having dropped suddenly, we decided to build a fire in the fireplace, or it can add a detail or a focus, as in the children rushed out the schoolhouse door, their voices filling the playground with shouts of freedom.

2. Active Voice: A feature of a sentence in which the subject performs the action of the verb and the direct object is the goal or the recipient: The mechanic fixed the car. She tasted the banana. See Passive Voice

3. Adjective: A descriptive word that functions as a noun modifier. Adjectives can be made comparative and superlative (tall, taller, tallest) and can be qualified or intensified (very tall). Adjectives answer the questions: How many? Which kind?

4. Adverb: A word that generally modifies a verb, as in I will be going soon. Adverbs can also modify the sentence as a whole, as in Unfortunately, I was out when you phoned. Some adverbs can be compared (more quickly) or intensified (very quickly). Their position in the sentence is often flexible (I will soon be going; Soon I will be going). Adverbs answer the questions: How? Where? When?

5. Antecedent: The word or phrase (usually a noun) that a pronoun stands for: Here is your present (antecedent). I hope you like it (pronoun).

6. Appositive: A phrase that adds information by renaming the preceding noun, as in Ginger, my dog, is sweet but stubborn. or My daily exercise routine, running around the track, sometimes gets very boring. 

7. Clause: A sequence of words that includes a subject and a verb. See Dependent clause/Independent clause

8. Complement: A word(s) that completes the verb, such as a direct object (She planted roses), indirect object (He gave her a kiss), subject complement (He became sleepy) and the object complement (She named him Theodore).

9. Complex Sentence: A sentence consisting of one independent --or main-- clause and at least one dependent clause. Ex. Computers are frustrating when they don’t work. If the weather were warmer, the students could play volleyball on Saturday. 

10. Compound-Complex Sentence: A sentence consisting of two or more independent clauses and at least one dependent clause. Ex. Computers are frustrating when they don’t work, but we use them anyway. We walk to the beach, on our way to the library, if the weather is warm. 

11. Compound Sentence: A sentence consisting of two or more independent -- or main -- clauses and at least one dependent clause. Ex. Computers are frustrating sometimes, but we use them anyway.

12. Conjunctive Adverbs: A conjunction with an adverbial emphasis (however, therefore, nevertheless, moreover, etc.) that connects two or more independent clauses. These conjunctions generally require semi-colons before them and commas after them. Ex. He went to class; however, he felt ill. The puppies are in the basket; however they would rather be in a shoebox. 

13. Conjunction: A conjunction that connects two words phrases or clauses as equals: FANBOYS: for, and, nor, but, or, yet, so. Ex. Abraham and Jeff worked Tuesday. Bobby or Sue will be the leaders. 

14. Dependent Clause: A clause that cannot stand independently as a sentence. Ex. He climbed until he was exhausted. I wonder where I put my keys. 

15. Direct Object: A noun phrase that names the goal or receiver of the action of the verb. A direct object answers the questions: Who? or What? Phil bought a used motorcycle. I enjoy watching basketball. I hope that it doesn’t rain tomorrow.

16. Independent Clause: The main clause of the sentence that can stand on its own. Ex. The house that used to look run down is now painted a bright blue. She ran to the shore, to retrieve her beach ball.

17. Linking Verb: A verb that links the complement to the subject. Ex. The chicken is tasty. The salad looks delicious. The chef just became my husband. 

18. Main Verb: The main verb carries the specific meaning about actions, events, or states of being. It either stands alone if there are no helping verbs or fills the last position in the main verb string. Ex. Samantha has been writing a short story. She told me about her characters and plot.

19. Main Verb Phrase: The part of the sentence consisting of the main verb and any auxiliary verbs* that precede it: Tyrone tried hard. Barbara should have been trying harder.  (*A helping verb used with main verbs. Auxiliary verbs include have, be, and do when they are used in phrases with other verbs, as well as such modals as will and must.) 

20. Modifier: Adjectives and adverbs are one kind of modifiers that describe the noun or verb of a sentence. Modifiers can also be a word, phrase, or clause that describe a noun, a verb, or the sentence as a whole. Ex. She quietly waited for the late ferry. The chair that I bought at the auction needs painting. The tomatoes grow fast when the nights are warm. Unfortunately she lost her job. 

21. Noun: A word that can usually become plural or possessive, as in boy, boys, boy’s. Nouns fill the headword slot in the noun phrases (my old Kentucky home); they can also serve as adjectives (the home team) and adverbials (They went home).

22. Parallelism: Two or more of the same grammatical structures that are coordinated—given equal weight—within the sentence. Ex. He came early and left late. My words went in one ear and out the other. The term also applies to repeated structures in separate sentences within a paragraph. 
23. Passive Voice: In sentences written in passive voice, the subject receives the action expressed in the verb; the subject is acted upon. The agent performing the action may appear in a "by the . . ." phrase or may be omitted. Ex. The car was fixed by the mechanic. The banana was eaten by Amy. See Active Voice

24. Phrase: A word or group of words that functions as a unit in a sentence and is not a clause. The boy is a noun phrase. The boy with the blue shirt is a noun phrase that includes a prepositional phrase modifying the noun boy. Ex. The boy who is carrying the sewing machine is a noun phrase that includes an adjectival clause modifying the noun. 

25. Preposition: (on, in, at, by) usually appears as part of a prepositional phrase. Their main function is to allow the noun or pronoun in the phrase to modify another word in the sentence. Prepositional phrases always begin with a preposition and end with a noun, pronoun, or other word group that functions as the object of the preposition (in time, on the table).

26. Pronoun: A word that substitutes for a noun. Ex. Stella tried to stop laughing, but she couldn’t do it. Types of pronouns include demonstrative pronouns (this, that these, those), personal pronouns (I, me, it, you, etc.), indefinite pronouns (every, everyone, many, any, etc.), relative pronouns (who, that, which), and reflexive pronouns (myself, yourself, himself, etc.). 

27. Pronoun-Antecedent Agreement: The matching of the number (whether singular or plural) of the pronoun to the number of its antecedent or direct reference. Ex. The boys did their chores. Each boy did his best. 

28. Relative Pronoun: The noun who, whose, who, that, and which, used to introduce relative clauses. Ex. The boy who lives here is named Jorge. The flowers that smell funny are dandelions. Running the 100-meter dash, which is a feat, is a tradition at track meets.

29. Run-on Sentence: Two independent clauses with no punctuation nor conjunction between them. Ex. Juana went home her son has a doctor’s appointment    or   He painted the fence white he has paint on his shoes. 

30. Simple Sentence: A sentence consisting of a single independent clause. Ex. Computers are friends or enemies. 

31. Subject: The opening position in the basic structure of a sentence, filled by a noun that functions as the topic of the sentence. Ex. This old upright piano still sounds beautiful. 

32. Subordinating Conjunction: A conjunction that introduces a subordinating clause. Among the most common, both simple and compound, include after, although, as long, because, if, since, so that, provided that, though, until, when, whenever, and while.  Louisa walks to work whenever her car fails to operate.
Reference List of Grammar and Usage 

 (a = incorrect; b = correct)
Use “who” directly after noun referring to people. 

1a. Lawmakers that can produce legislature that increases the sustainability of the American food industry. 

1b. Lawmakers who can produce legislature that increases the sustainability of the American food industry have a place on the itinerary. 

Use professional diction in academic writing.

2a. It talks about how the act came to be and what it does.

2b. The author explained how the Act originated and functioned. 

Use variation in opener of sentences; avoid starting too many sentences with demonstrative pronouns (That, These, This, Those).

3a. This shows the writer’s view of space exploration.

3b. Demonstrating the writer’s view of space exploration, the argument holds credibility.
Use “What” at beginning of sentences only when they begin questions. 

4a. What is seen to one person as clear is not to another person due to differences.

4b. What is the meaning of Keats’ poem “Ode on a Grecian Urn”?
Use specific words instead of “it.”

5a. It meant that the land was so barren and dangerous that it was almost magnificent.

5b. In particular, the photo reflected land so barren and dangerous that it was almost magnificent. 

6a. It may bring about effective communication.

6b. Analysis of conversations between men and women may result in more effective communication between opposite sexes. 

Use active rather than passive verbs as called for in certain rhetorical situations.
7a. The experiment that was being done by scientists was affective for Parkinson’s disease in rats. (passive)
7b. National Institute of Health scientists conducted effective experiments for determining Parkinson’s disease in rats. (active)
Use words: “affect” and “effect” accurately.

8a. During the lighted boat parade, the audience was affected by the dazzling display. 
8b. During the lighted boat parade, the effect on the audience was magnificent. 

Use “Since” or “Due to” instead of “Because” to begin sentences.

9a. Because we were stranded at the airport, we ate dinner in the food court.

9b. Since we were stranded at the airport, we ate dinner in the food court.
Use “who” as a subject and “whom” as an object (preposition or direct); to judge if you use “who” replace with “I, we, he, she, or they”; for “whom,” replace with “me, him, her, us, or them.” Ex. Who [He] is driving to the game? To whom [him] should I address this letter? 

10a. Incorrect: To Who This May Concern

10b. Correct: To Whom This May Concern
11a. Incorrect: Military members are those whom live by core values. 

11b. Correct: Military members are those who live by core values.

Use consistent historical present tense—provides an immediacy to the reading experience of timeless literature.

12a. Incorrect: In this tragedy, Romeo fell in love with Juliet, but their families hated each other.

12b. Correct: In this tragedy, Romeo falls in love with Juliet, but their families hate each other.

Avoid using pronoun “you” in academic writing. 

13a. Incorrect: People will suffer no matter what you do.

13b. Correct: People will suffer no matter what one (or someone) does.


Use “their” (possession) vs. “there” (direction) correctly.

14a. Incorrect: We just might have given them there first meal in a week.

14b. Correct: We just might have given them their first meal in a week. 

Use “then” (timing) vs. “than” (comparison) correctly.

15a. Incorrect:  We were playing a school slightly larger then our own.

15b. Correct: We were playing a school slightly larger than our own.

Avoid using contractions in academic writing.

16a. Incorrect: I didn’t realize that I could have such an impact on one person’s life.

16b. Correct: I did not realize that I could have such an impact on one person’s life.

Avoid mixing pronouns in the same sentence.

17a. Incorrect: Their diplomas symbolize dedication and achievement to one’s studies. 

17b. Their diplomas symbolize dedication and achievement to their studies. 

Avoid slang, overused words and phrases (ex. being, ended up, and things) in your academic writing.

18a. Incorrect:  Being that it is July, swabs ended up doing drill and other things indoors, and they felt faint because it was still so hot in Rolanda Hall. 

18b. Correct:  Since it is very warm in July, swabs completed a drill and other exercises in Rolanda Hall, even though they still felt faint because the gym was not much cooler.

Use “each other” to refer to 2 people; use “one another” for  ≥  3 people.

19a. Incorrect: Our team members lean on each other for support on the field. 

19b. Correct: Our team members lean on one another for support on the field.

20a. Incorrect: Two opposing coaches talked to one another after the game.

20b. Correct: Two opposing coaches talked to each other after the game.

Use a dash between double adjectives which both describe a common noun.

21a. Incorrect: Last Thursday, students attended a well organized art show on campus.

21b. Correct:  Last year, students attended a well-organized art show on campus.

When no citation exists after a sentence, place a period or comma inside the quotations.

22a. Incorrect: The administrative assistant referred to the visitor as a “Jacob”.
22b. Correct: The administrative assistant referred to the visitor as a “Jacob.”
23a. Incorrect: Even though they are referred to as “freshmen”, the fraternity brothers treated them as friends.

23b. Correct: Even though they are referred to as “freshmen,” the fraternity brothers treated them as friends.

Avoid mixing verb tenses in writing. 
24a. Incorrect: We were putting up decorations, and we are anticipating a fun birthday party.

24b. Correct: We are putting up decorations, and we are anticipating a fun birthday party.

Use consistent plural and singular pronouns.

25a. Incorrect: Each person is entitled to their opinion.

25b. Correct: Every person is entitled to his/her opinion. 

Use “I feel, I believe, and I know” accurately. “I feel” is followed by an emotion. “I believe” and “I know” are followed by an assertion.

26a. Incorrect: I feel like we are not communicating well.

26b. Correct: I feel sad that we are not communicating well.
27a. Incorrect: I feel that children should not be over-medicated.

27b. Correct: I believe children should not be over-medicated. 
28a. Incorrect: I feel we spent a lot of money during December.

28b. Correct: I know we spent a lot of money during December. 

Use apostrophes after years only when showing possession.

29a. Incorrect: My parents love the music of the 1960’s.
29b. Correct: My parents love 1960’s music.
30a. Incorrect: We moved to California in the 1990’s.
30b. Correct: We moved to California in the 1990s.
Use “should have, could have, would have” instead of “should of, could of, would of.”

31a. Incorrect: James and Colin should of paid for their tickets earlier. 

31b. Correct: James and Colin should have paid for their tickets earlier.
32a. Incorrect: Lisa and Will could of volunteered for the charity event. 

32b. Correct: Lisa and Will could have volunteered for the charity event. 
33a. Incorrect: Monet and Alexa would of attended the play, but the weather was bad.

33b. Correct: Monet and Alexa would have attended the play, but the weather was bad.

Grammar, Punctuation, and Usages Exercises
*Exercises A-F used with Permission from Mary Mocsary—English Professor, 
Southeastern Louisiana University.
A. Adjectives and Adverbs
Directions: For each sentence, choose the correct adjective or adverb in parentheses. 

1. Of the two girls, Elise is (more, most) athletic, but she is not the (more, most) outgoing.

2. Carter always runs (quicker, more quickly) than on the field.

3. If you work (real, really) (good, well), I am sure you will make an “A.”

4. Tiffany was (very, real) frightened after seeing The Purge:  Anarchy, but she does not want (anyone, no one) to know.

5.  Please, walk (faster, more fast) because it is raining (so, too) hard.

6. You should always treat a baby (gentle, gently).  

7. You look (different, differently) today (from, than) yesterday.  Did you style your hair (different, differently)?

8. Although Alexa looks (good, well) in that silver dress, she has not been feeling (good, well).

9. Your hair will feel (smoother, more smooth, more smoothly) after a Brazilian Blowout.

10. Give (generous, generously) to your favorite charity when you can.

11. Please, do not feel (bad, badly). I did not mean to hurt your feelings.

12. Fresh strawberries always taste (delicious, deliciously) when served with whipped cream.

13. Ms. Jarvis has a habit of requesting that students do their work (perfect, perfectly).

14.  James told me (brief, briefly) what our itinerary was for our trip to Hawaii.  I (can hardly, can’t hardly, cannot hardly) wait to leave.

15. I am always impressed at how (neat, neatly) you look when you are wearing a suit.

B. Adverb Clauses and Comma Usage 

· Adverb clauses answer the questions: How? When? Where?  To What Extent?

· Adverb clauses contain: subordinating conjunctions, subjects, and verbs.

Subordinating conjunctions include: 

when, if, because, although, since, while, before, after, unless

•  When the adverb clause appears at the beginning of the sentence, add a comma:

Ex. When I arrive at the dormitory, I will meet my new roommate. (#1)

•  When the adverb clause appears at the end of the sentence, do not add a comma.

Ex. I will meet my new roommate when I arrive at the dormitory. (#2)

Directions: Referring to the comma rules above, add commas in the following sentences where necessary. Label each sentence with #1 if the clause is in the first part of the sentence or with #2 if the clause is in the second part of the sentence.

1.
I usually have coffee after I wake up in the morning.________

2.
If I have homework I’ll finish it after dinner in Rockman Library.________

3.
When I finish my homework I usually read a Science Fiction book for pleasure.________

4.
I often listen to music only on my iPhone though I have many CDs._________

5.
I read in bed because reading helps me fall asleep.________

6.
Before I take an exam I re-read my notes and do practice formulas.__________

7.
While I finished my laundry I completed my lab report and studied for my Introduction to Psychology exam._________

8.
Since we have a fall break we are traveling to Vermont to see the foliage.________

9.
I hurry to Chemistry II class in Taylor Hall because the transitions between classes are  only 10 minutes.________

10.
Unless there is a lot of snow and sleet on the roads the school will open tomorrow._____

C. Capitalization

Directions: Capitalize all relevant titles, names, locations, and other proper nouns.

1.
After leaving his house, Jeremy headed northwest toward the movie theater to see harry potter and the sorcerer stone. 

2.
Since I ran out of ink for the printer, I had to drive on a freezing winter day to buy cartridges. 

3.
Though it was a very cold winter day, juanita went for a run and felt invigorated. 

4.
Although there have been extraordinary figures in world literature, people consider homer and shakespeare two of the greatest authors to have ever graced this earth. 

5.
People often think that the battle of gettysburg was the bloodiest in the civil war; however, the battle of antietam claims this fact.

6.
Even though it is widely considered the toughest course, I wanted to take professor adam’s english and professor torok’s multi-variable calculus courses.

7.
When I took a religion class, we studied the bible, the koran, and the torah in-depth to compare the virtues of each  holy work. 

8.
Problems in the middle east escalated today due to a bombing of a local oil pipeline.

9.
Senator Howard’s campaign is in full force thanks to her team who work in the Rayburn building on independence ave in the southwest area of washington d.c.

10.
My nephew, C.J., is a sophomore at purdue university in west lafayette, indiana.

11.
The u.s. coast guard conducted a successful operation for which its florida crew received praise from the national transportation safety board. 

12.
The scarlet letter, the great gatsby, the color purple, and her eyes were watching god are several of the most common novels in American high-school English curriculums. 

13.
We could not decide if we wanted to buy a macpro or dell computer to play batman: arkham knight and destiny video games. 

14.
After the gilded age of the 1920s , the great depression of the 1930s was a fall after rise of artistic culture. 

15.
This summer, we plan to visit yellowstone national park and jackson hole, wyoming.

D. Commas

Directions: Add commas where necessary in the sentences. There may be sentences that do not require commas.
1.
When we watched the film everyone was silent and riveted. 
2.
We telephoned the diplomatic center and we reached a representative promptly. 
3.
We telephoned the diplomatic center and reached a representative promptly.

4.
For example people are living on the streets because they cannot make ends meet.

5.
On the street corner there was always a man who would beg me for money and he would talk about religion.

6.
I joined the military specifically the Coast Guard because I can make an impact on the world.

7.
Mary Shelley’s novel, Frankenstein or the Modern Prometheus, was first published in 1818.

8.
We participated in the summer program; therefore we may have a higher chance of acceptance at the liberal arts college. 

9.
Though the football game was terribly exciting the outcome was overshadowed by the brawl among temperamental players.

10.
We watched the game on our new HD television and ate a lot of junk food.

11.
We wanted the Midwestern team to win because we are long-time residents of Illinois.

12.
We look forward to the Super bowl and we plan to host a game party that day.
E. Commas and Semicolons for Compound Sentences
Rules for commas and semi-colons for compound sentences:

a. Joined by comma and coordinating conjunction: 

fanboys:  for, and, nor, boy, or, yet, so

Ex. We are flying to Colorado for the holidays, and we plan to ski in Aspen.

b. Joined with semicolon

Ex. We are flying to Colorado for the holidays; we plan to ski in Aspen.

c. Joined with semicolon, subordinating conjunction, comma

Subordinating Conjunctions: as a result, consequently, for example, however, in fact, 

nevertheless, therefore

Ex. We are flying to Colorado for the holidays; however, we can stay only a few days.

Exercise

Directions: For each compound sentence, punctuate using one of the above choices (a, b, or c)

1.
The ski club members have skied in New Hampshire_______they enjoyed the beautiful scenery of the White Mountains.   

2.
Snowboarding in Vermont is a fun way to spend winter break______ our budget allows us to stay for the whole week.

3.
We found some inexpensive lodging and skiing packages______ the Stowe Lodge offers the best deal for students.

4.
In addition to skiing, we hiked the trails around Aspen______ we ate at a few smokehouse restaurants.

5.
Skiers and snowboarders are particular about conditions______ they prefer either ice or powdery snow______ but not both.

F. Pronouns
Directions: For each sentence, choose the correct pronoun in parentheses.
1.
A successful student will never give up.  (He/She, They) will always think positively about doing well, apply (himself, herself, himself/herself) to the work, and seek tutoring if (he/she, they) needs help with course material.

2.
If an adolescent witnesses (his, her, his/her, their) friends experimenting with illegal substances, (he, she, he/she, they) may feel the pressure to do the same.

3.
Why would anyone choose to live in a noisy, big city when (he or she, they) can live in the peaceful countryside?

4.
Drivers should constantly be aware of (his or her, their) surroundings because the other drivers may not be focused on (his or her, their) sides of the road.

5.
Many of my friends have less patience with (his or her, their) children than (I, me).

6.
(My siblings and me, Me and my siblings, My siblings and I, I and my siblings) used to play games, such as Monopoly, Scrabble, Yahtzee, and Uno, for hours when we were growing up, but now (them and me, they and I, me and them, I and them) see children only playing video games and never interacting with others.

7.
Can some people handle stress by (themselves, oneselves)?  My friend Austin prefers to deal with (each and every, every, each) problem himself.

8.
(You, Nolan, and I; You, I, and Nolan; I, Nolan, and You) have been chosen to be part of Washington University’s Student Government Association.

9.
(Who, Whom) did you text?  You were supposed to be listening to (I, me).

10.
Between you and (I, me), let’s not tell anyone about the tickets to the lottery.  We will have individuals, (who, whom) claim to be our relatives, asking for money.

11.
My little Shiatsu Teddy, (who, whom, which) I love, was a that stray we adopted.  (Me and my nephews, My nephews and I, My nephews and me, I and my nephews) do not know what life would be like without her.

12.
Crystal, did you try to call (Hannah and me, Me and Hannah, Hannah and I, I and Hannah) to go with you to Justine’s party? 

13.
 (Your, You’re) phone must not have been on.

14.
Parents must investigate (his/her, their) day-care provider for (his/her, their) children. 

15.
(They, Parents) should ask questions about the schedule, staff-to-child ratio, food provided, safety procedures, and the activities each child will do during (his/her, his, her, their) class time. 

Answer Keys (Exercises in Student Text) 
Punctuating Titles

1. Mr. Blake went to the supermarket and got some groceries for his family.

2. Since I am taking AP Literature class this year, I will have to read numerous books including Frankenstein.
3. To get to the theater, you have to go across the street and take a right on Euclid Ave.
4. Because both companies were in the same field, Microsoft and Apple were often rivals with each other.  

5. The Battle of Gettysburg and the Declaration of Independence are both important events in American history.

6. Even though August and September are late in the year, many students them a pain because it means a return to school.

7. The later stage of humanity, Homo sapiens, came after earlier species such as Homo habilis and is considered to be the most advanced of the species.

8. During the Japanese attack on the U.S. Navy at Pearl Harbor, many ships were destroyed including the Arizona and the Oklahoma.   

9. I will have to present a business model to my boss by the end of Tuesday because I was hand chosen by him. 

10. Many works of art are considered to be true genius, but experts agree that none more so than Michelangelo’s David.

11. After a natural disaster like an earthquake or a flood, many organizations such as the Salvation Army and the American Red Cross will rush to help the native population.

12. Even though you grow up just learning about your one particular religion, in college, you can branch out and take classes about other interesting religions such as Buddhism and Christianity.

13. When you locate an element on the Periodic Table of Elements, you will find out many things including the element’s Atomic Weight.

14. The average American is only capable of speaking English because the desire to learn another language such as French is lost on most people.

15. While traveling around the US, a favorite of most tourists is Yosemite National Park because of its pristine beauty and many attractions such as geysers.

16. Since Earth is in the Milky Way galaxy, it is surrounded by many planets including Jupiter, Mars, and Venus.
17.   Most Americans take pride their armed forces such as the Air Force because  

  they help to make the world a better place. 

18. Many holidays throughout the year are considered extremely important, but Christmas by far is the most celebrated and wide spread.

19. Actors in Hollywood such as Daniel Day-Lewis and Julia Roberts are often celebrated for their trade, but only during the Academy Awards do they receive awards for their acting ability.

20. Occupy Wall Street is the most recent mass protest that started on September 11, 2011.  
Exercise 1, Commas 

Add or delete commas from the following sentences:

1.
The base of the Statue of Liberty is granite, but the igneous rock is from Stony Creek Connecticut. add comma after “granite”
2.
In Homer’s epic narrative The Odyssey the hero Odysseus faces many dangers such as the god Poseidon the Sirens and the goddess Calypso. add commas before and after The Odyssey





******
Exercise 3, Usage 

Choose the correct word in the parentheses. Refer to “Reference List of Grammar and Usage” (found earlier in this chapter).
1.  Students (that/who) eat nutritionally and run 20 miles per week are the definition of 

“fitness.” who

2. Delete “it” and rewrite this sentence using more elevated diction:

It is a shorter time between Thanksgiving and Christmas this year, but we’ll deal with it. answers vary
3. Change the passive voice to active voice in this sentence:

Being that he is a respected author, Hemingway is being held in high regard by the American public. The public holds Hemingway in high regard.

4.  Fill in the blanks with correct words: affect, effect

High winds and hail _______________ our flight to Arizona. The ____________ was a longer layover in Charlotte, N.C. affect, effect

5. Alter the casual language in this sentence: 

Zora Neal Hurston, in her novel Their Eyes Were Watching God, talks about a girl who ends up becoming a woman in charge of her destiny. answers vary
6.
Rephrase the beginnings of these sentences:

Because we only have ten days until finals week, we should start studying for our exams. 

What I mean is that the government should spend more money on space exploration.

There was a slight decrease in consumer spending on Black Friday this year. answers vary

7. Choose the correct word: who or whom for the following sentences. answers vary

We filled care packages for the troops (who/whom) will not come home for the holidays. who

For (who/whom) do we label these care packages? whom

      LT White is the officer (who/whom) the Commander selected for the award. whom

8. Change the past verb tense to historical present tense in the following sentence:

In Shakespeare’s comedy Twelfth Night, there were twins separated after a shipwreck. are separated

The twins: Viola and Sebastian, became part of a mixed-up love plot that featured a Count and a Countess. become part of 

9. Substitute appropriate pronouns and correct contractions in academic writing. 

Authors of articles in Psychology Today make you feel like you’re are a subject in the 

experiments. a reader feel like he or she is a subject

10.  Choose the correct words in parentheses:

    Some people had forgotten to take (their/there) luggage off the baggage carousel. their

    Sara pointed over (their/there) toward the visitors’ parking lot. there

    They arrived early to the airport, but (then/than) their flight was delayed several hours.         

    then

    Deciding they would stay at the hotel airport rather (then/than) drive home, they spent 

    extra money not in the budget. than

    Our extended family members looked at (each other/one another) with confusion after 

    entering the wrong terminal. one another

    My brother and I talked to (each other/one another) about future travel plans. each 
    other

11. Place a dash between coordinate adjectives and periods inside quotations without citations.

All of the college bound students have heard the old saying, “Watch out for the freshman 10”   college-bound    “…freshman 10.”

A well regarded author, Scott King, will speak during the “happy hour” well-regarded

“happy hour.”

12. Ensure pronouns are consistent in the following sentence:

During student orientation, each freshman should register for their classes and submit one’s financial form. one’s classes

13. Ensure verbs tenses are consistent in the following sentence:

Finding class buildings was a challenge for students who will be living on campus. were living

14. Use “I feel, I believe, and I know” (present or past tense) accurately in these sentences. 

_________relieved after receiving news about my grandmother’s heart surgery. I feel

_________there is a human trafficking problem in India. I know

_________in the rights of animals who cannot speak for themselves. I believe

15. Correct phrases that begin with “should, could, or would”

The opposing team could of won the state championship if there were not so many injuries. could have

We should of arrived early to sit in the first row. should have
On Sunday, we would of watched the game but the cable system did not work well. would have



             Answer Keys (Exercises in Student Text)
Grammar and Punctuation Exercises (found earlier in this chapter)

A. Adjectives and Adverbs
Directions: For each sentence, choose the correct adjective or adverb in parentheses. 

1. Of the two girls, Elise is (more, most) athletic, but she is not the (more, most) outgoing.

2. Carter always runs (quicker, more quickly) than on the field.

3. If you work (real, really) (good, well), I am sure you will make an “A.”

4. Tiffany was (very, real) frightened after seeing The Purge:  Anarchy, but she does not want (anyone, no one) to know.

5.  Please, walk (faster, more fast) because it is raining (so, too) hard.

6. You should always treat a baby (gentle, gently).  

7. You look (different, differently) today (from, than) yesterday.  Did you style your hair (different, differently)?

8. Although Jeanne looks (good, well) in that blue dress, she has not been feeling (good, well).

9. Your hair will feel (smoother, more smooth, more smoothly) after a Brazilian Blowout.

10. Give (generous, generously) to your favorite charity when you can.

11. Please, do not feel (bad, badly). I did not mean to hurt your feelings.

12. Fresh strawberries always taste (delicious, deliciously) when served with whipped cream.

13. Ms. Trowbridge has a habit of requesting that students do their work (perfect, perfectly).

14.  James told me (brief, briefly) what our itinerary was for our trip to Hawaii.  I (can hardly, can’t hardly, cannot hardly) wait to leave.

15. I am always impressed at how (neat, neatly) you look when you are wearing a suit.

B. Adverb Clauses and Comma Usage 

· Adverb clauses answer the questions: How? When? Where?  To What Extent?

· Adverb clauses contain: subordinating conjunctions, subjects, and verbs.

Subordinating conjunctions include: 

when, if, because, although, since, while, before, after, unless

•  When the adverb clause appears at the beginning of the sentence, add a comma:

Ex. When I arrive at the dormitory, I will meet my new roommate. (#1)

•  When the adverb clause appears at the end of the sentence, do not add a comma.

Ex. I will meet my new roommate when I arrive at the dormitory. (#2)

Directions: Referring to the comma rules above, add commas in the following sentences where necessary. Label each sentence with #1 if the clause is in the first part of the sentence or with #2 if the clause is in the second part of the sentence.

1.
I usually have coffee after I wake up in the morning.________ #2

2.
If I have homework I’ll finish it after dinner in Rockman Library.________ #1
3.
When I finish my homework I usually read a Science Fiction book for pleasure.______#1
4.
I often listen to music only on my iPhone though I have many CDs._________ #2
5.
I read in bed because reading helps me fall asleep.________#2
6.
Before I take an exam I re-read my notes and do practice formulas.__________#1
7.
While I finished my laundry, I completed my lab report and studied for my Introduction to Psychology exam._________#1
8.
Since we have a fall break we are traveling to Vermont to see the foliage.________#1
9.
I hurry to Chemistry class in Taylor Hall because the transitions between classes are  only 10 minutes.________#2

10.
Unless there is a lot of snow and sleet on the roads the school will open tomorrow._____#1
C. Capitalization

Directions: Capitalize all relevant titles, names, locations, and other proper nouns.

1.
After leaving his house, Jeremy headed Northwest toward the movie theater to see Harry Potter and the Sorcerer Stone. 

2.
Since I ran out of ink for the printer, I had to drive during a freezing winter day to buy cartridges. none
3.
Though it was a very cold winter day, Juanita went for a run and felt invigorated. 

4.
Although there have been extraordinary figures in world literature, people consider Homer and Shakespeare two of the greatest authors to have ever graced this earth. 

5.
People often think that the Battle of Gettysburg was the bloodiest in the Civil War; however, the Battle of Antietam claims this fact.

6.
Even though it is widely considered the toughest course, I wanted to take Professor Adam’s English and Professor Torok’s Multi-Variable Calculus II courses.

7.
When I took a religion class, we studied the bible, the Koran, and the Torah to compare the virtues of each holy work. 

8.
Problems in the Middle East escalated today due to a bombing of a local oil pipeline.

9.
Senator Howard’s campaign is in full force thanks to her team who work in the Rayburn building on Independence Avenue in the Southwest area of Washington D.C.
10.
My nephew, C.J., is a sophomore at Purdue University in West Lafayette, Indiana.

11.
The U.S. Coast Guard conducted a successful operation for which its Florida crew received praise from the National Transportation Safety Board. 
12.
The Scarlet Letter, The Great Gatsby, The Color Purple, and Her Eyes Were Watching God are several of the most common novels in American high school English curriculums.
13.
We could not decide if we wanted to buy a Macpro or Dell computer to play Batman: Arkham Knight and Destiny video games. 

14. After the Gilded Age of the 1920s, the Great Depression of the 1930s was a fall 
      after the rise of artistic culture. 

15. This summer, we plan to visit Yellowstone National Park and Jackson Hole, 
      Wyoming.
D. Commas

Directions: Add commas where necessary in the sentences. There may be sentences that do not require commas.
1.
When we watched the film, everyone was silent and riveted. 

2.
We telephoned the diplomatic center, and we reached a representative promptly.

3.
We telephoned the diplomatic center and reached a representative promptly.

4.
For example, people are living on the streets because they cannot make ends meet.

5.
On the street corner, there was always a man who would beg me for money, and he would talk about religion.

6.
I joined the military specifically, the Air Force, because I can make an impact on the world.

7.
Mary Shelley’s novel, Frankenstein or the Modern Prometheus, was first published in 1818.

8.
We participated in the summer program; therefore, we may have a higher chance of acceptance at the liberal arts college. 

9.
Though the football game was terribly exciting, the outcome was overshadowed by the brawl among temperamental players.

10.
We watched the game on our new HD television and ate a lot of junk food.

11.
We wanted the Midwestern team to win because we are long-time residents of Illinois.

12.
We look forward to the Super bowl, and we plan to host a game party that day.
E. Commas and Semicolons for Compound Sentences
Rules for commas and semi-colons for compound sentences:

d. Joined by comma and coordinating conjunction: 

fanboys:  for, and, nor, boy, or, yet, so

Ex. We are flying to Colorado for the holidays, and we plan to ski in Aspen.

e. Joined with semicolon

Ex. We are flying to Colorado for the holidays; we plan to ski in Aspen.

f. Joined with semicolon, subordinating conjunction, comma

Subordinating Conjunctions: as a result, consequently, for example, however, in fact, 

nevertheless, therefore

Ex. We are flying to Colorado for the holidays; however, we can stay only a few days.

Exercise

Directions: For each compound sentence, punctuate using one of the above choices (a, b, or c)

1.
The ski club members have skied in New Hampshire______they enjoyed the beautiful scenery of the White Mountains. options:  ;    ,and

2.
Snowboarding in Vermont is a fun way to spend winter break______ our budget allows us to stay for the whole week. options:   ;   ,and
3.
We found some inexpensive lodging and skiing packages______ the Stowe Lodge offers the best deal for students. options:  ;however,    ,yet

4.
In addition to skiing, we hiked the trails around Aspen______ we ate at a few smokehouse restaurants. options:   ;   ,and  

5.
Skiers and snowboarders are particular about conditions______ they prefer either ice or powdery snow______ but not both. options:  ;   ,but        ,and      ,
F.Pronouns
Directions: For each sentence, choose the correct pronoun in parentheses.
1.
A successful student will never give up.  (He/She, They) will always think positively about doing well, apply (himself, herself, himself/herself) to the work, and seek tutoring if (he/she, they) needs help with course material.

2.
If an adolescent witnesses (his, her, his/her, their) friends experimenting with illegal substances, (he, she, he/she, they) may feel the pressure to do the same.

3.
Why would anyone choose to live in a noisy, big city when (he or she, they) can live in the peaceful countryside?

4.
Drivers should constantly be aware of (his or her, their) surroundings because the other drivers may not be focused on (his or her, their) sides of the road.

5.
Many of my friends have less patience with (his or her, their) children than (I, me).

6.
(My siblings and me, Me and my siblings, My siblings and I, I and my siblings) used to play games, such as Monopoly, Scrabble, Yahtzee, and Uno, for hours when we were growing up, but now (them and me, they and I, me and them, I and them) see children only playing video games and never interacting with others.

7.
Can some people handle stress by (themselves, oneselves)?  My friend Austin prefers to deal with (each and every, every, each) problem himself.

8.
(You, Nolan, and I; You, I, and Nolan; I, Nolan, and You) have been chosen to be part of Washington University’s Student Government Association.

9.
(Who, Whom) did you text?  You were supposed to be listening to (I, me).

10.
Between you and (I, me), let’s not tell anyone about the tickets to the lottery.  We will have individuals, (who, whom) claim to be our relatives, asking for money.

11.
My little Shiatsu Teddy, (who, whom, which) I love, was a that stray we adopted.  (Me and my nephews, My nephews and I, My nephews and me, I and my nephews) do not know what life would be like without her.

12.
Crystal, did you try to call (Hannah and me, Me and Hannah, Hannah and I, I and Hannah) to go with you to Justine’s party? 

13.
 (Your, You’re) phone must not have been on.

14.
Parents must investigate (his/her, their) day-care provider for (his/her, their) children. 

15.
(They, Parents) should ask questions about the schedule, staff-to-child ratio, food provided, safety procedures, and the activities each child will do during (his/her, his, her, their) class time. 

Chapter 10: Visual Arguments
Instructional Ideas:

· Share variety of media images and analyze as visual arguments according their rhetorical situations

· Show various television commercials to determine exigency

· Compare/contrast visual arguments to conclude which is more effective for primary audiences


Analyze the Rhetorical Situations of Various Visual Arguments
Remind students that images speak for themselves and send a message to an audience. Images are everywhere. In any given day, there are internet, television, e-books, and hardcopy (print) visuals occupying our lives. In these media, there are advertisements, billboards, commercials, graphics, films, paintings, photos, videos, tables, charts, posters, flyers, cartoons, and others. We “read” images in similar yet different ways than we read written words. 

These exercises are helpful to encourage students’ interest in visual arguments and how these arguments are contextualized historically and rhetorically. 

· Students view examples of visual images from media and ask students to answer the following questions: 
•
Topic: What is the subject? 

•
Thesis: What is the central message?

•
Audience: Who is the primary audience to which the image is directed? Who else is affected by or invested in the image?  

•
Context: When and Where does the image appear? In which historical period? How did the historical period influence the choices reflected in the images? For example, newspaper advertisements from 1963 (assassination of JFK, Jr.) or 1999 (millennial change; Y2K).
•
Purpose: Why is the image visible?
In summary, who created the image? For whom? When? Where? Why? 

Recognize Exigency in Visual Arguments

· Define “Exigency” as a “problem, lack, or need (informally) and “an imperfection marked by urgency; a defect, obstacle, something waiting to be done” (Bitzer 8).

· Students define the problem, lack, or need in the images. Categorize the types of exigencies and draw conclusions. 
Identify Primary and Secondary Appeals in Visual Arguments
a. Rhetorical Appeals: 

· Logos =  appeal to logic
· Pathos = appeal to emotions
· Ethos = appeal to ethics

Which rhetorical appeals as the primary and secondary in the images?
Examine Effects of Visual Images

By examining the context surrounding the image and the image itself, students can determine the effects on the audience. Examples of effects include: connect information to background knowledge, evoke emotional and/or logical reactions, and act on (or dismiss) image.
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Apply Principles of Visual Arguments to Media Images
· Color

· Images and graphics

· Space and layout

· Type

· variations in type (size, boldface, italics, or CAPS) can direct a readers’ attention to an argument’s structure and highlight main points

•
two or three font styles per document

•
consistent patterns of type
· overall readability, visual appeal, and suitability

Note: All four design components can reinforce and support one another to achieve a rhetorical effect.

Draw a conclusion. Overall, how effective is the advertisement for its audience, fulfilling its purpose, and finds its place in the context. 

Exercise 1

Drawing from points above, analyze these aspects of each advertisement by answering these questions:
· the rhetorical situation surrounding the ad

· strategies used in the ad

· format of the ad

· draw a conclusion about the effectiveness of the advertisement: Does the ad fulfill its purpose for its primary audience?

Exercise 2

Browse the internet (ex. newspaper, magazine, and company) and locate an image that lends itself well to visual analysis. Answer the questions above. Draw a conclusion at the end and compare advertisements from the same company or institution or from different companies that sell the same product. 
Appendix I 
Audience Analysis (accompanies Research Paper, Appendix I, Student Text)
Writer: Angela
Context: College Freshman Composition Course


Audience Analysis for Angela’s Research Paper

The primary audience for my research paper is parents and educators who influence male students. They are a diversified audience, range in age from 30-50, and racial background. Presumably, the main age restriction would be on the boys in middle school or high school, approximately 13-18 years of age. My audience holds several viewpoints on single-sex education; however, I have written my argument assuming the audience is either neutral or opposed to single-sex education, more likely the former. I would expect the boys in my audience to lean towards the opposed side, based on my experience discussing single-sex education with my peers. My secondary audience in this paper is my instructor and classmates. I anticipate that these people would be, in general, unfamiliar with my topic unless they attended single-sex schools. If asked to choice they would not be in favor of single-sex education, for the reasons stated above. Overall, I am seeking to convince parents and educators to take a closer look at boys’ learning (or lack thereof) in single-sex schools. 

Outline for Angela’s Research Paper

Guiding Question: What are the advantages of single-sex education, particularly for boys?

 [Partition—Partitio]

Thesis Statement: Single-sex schools offer numerous advantages to boys as they encourage exploration in diverse academic material and promote engagement within the classroom and beyond, all the while free from the social expectations that plague the academic community.

[Introduction-Exordium]

I. Boys in co-ed schools are struggling, and can benefit from single-sex education.

A. Whitmire explores the issues facing boys in today’s schools in his book Why Boys Fail.

 
B. Boys fall behind especially in reading and writing.


C. Boys experience more overall academic trouble.

[Narration/Background—Narratio]

II. Boys learn in different ways from girls.

A. Sax researched the ways in which gender impacts the learning experience.

B. His research explores both the physical and the mental aspects of boys’ learning.

[Confirmation/Evidence—Confirmatio]

III.  Single-sex environment provides a better learning experience for boys.

A. Boys’ schools encourage boys to get involved in activities typically considered “for girls,” and allow for a more open environment free of gender and social implications.

B. Teachers can modify curriculum to suit boys’ learning needs. 

IV. Boys in single-sex schools engage in their learning and in outside activities.

A. Miller discussed ways in which boys are involved in outside activities and how they interact in the classroom.


B. The Guardian newspaper published an article about boys in the arts.

1. The article reaffirms the fact that boys in single-sex schools are more likely to venture into arts activities.

2. At the Landon School, boys are required to participate in an arts activity; and, boys fill in the roles in orchestras, etc. that girls would usually push them out of.

V. Boys in single-sex schools speak out, willingly expressing their opinions.

A. According to Miller, boys at Landon School engage not only in the main classroom conversation, but more importantly, in sidetracks that may not come up around girls.

1. She offered a good example of a discussion about hazing, particularly in the military.

2. Perhaps that topic would not have come up with women in the room.

B. Miller’s descriptions give the image of young men willing to share their thoughts, unafraid of what that girl in front of them might think.

VI. Single-sex schools free boys from social implications and stereotypes.


A. The same article from The Guardian discussed earlier also addresses this concept.

B. Miller described the removal of the opposite gender from the classroom as a definite advantage of single-sex schooling.

C. I even had my own experiences in a single-sex school; given, I am female, but the general idea remains the same.

[Rebuttal—Refutatio]

VII. Even the naysayers, such as Silva, do not deny benefits of single-sex schools.

A. In her article, Silva attempts to dissuade communities from investing in new single-sex schools, from practical rather than academic reasons.

B. Her arguments are invalidated by research done by Dr. Sax and by logic.

C. She admits the benefits of single-sex schools in her research.
[Conclusion—Peroratio]

VIII. Conclusion

A. There is a struggle in today’s educational system.

B. In order for boys to succeed, they need a new school environment.

C. It is society’s responsibility to teach these boys well – that is what single-sex schools do.

Appendix II


Note: Appendix I (Student Text) features a sample research paper by freshman college student Angela. To supplement her paper, I have included other documents from the research project: paper assignment, outline, and audience analysis. Angela and her classmates chose persuasive research topics with pro/con sides and a primary audience invested in the topic. They submitted these documents together with Works Cited and Works Consulted in their composition classes. 

To grade the project, I used the SAT II system of 75% (content) and 25% (conventions).

Sample Research Paper Assignment

Reflecting Classical Model: Aristotle’s Six Parts of an Argument

Content: (75% of grade):

Research writing is almost always formal and scholarly. Writers develop viewpoints on issues and gather credible research to support their positions. Using explanations to “reveal” their answers to proposed research questions, writers need to guard against mere summaries of facts that produce dispassionate words that do not show evidence of critical thinking. As a writer, your challenge is to choose an interesting issue about culture and difference in America, locate sources, take clear and accurate notes, develop a perspective on your issue, and write a research paper that clearly demonstrates your position on the subject. Your persuasive analysis is crucial; make every effort to explain the significance of your assertions. Challenge yourself to make assertions and cite sources, not make others’ assertions and cite yourself.  

Research writing is, in itself, persuasive because a burden rests on you to argue your issue has value and interest, not to mention integrity. Use statistics, figures of speech, and appeals to logic, emotion, and/or ethics to support your position. Collect your knowledge about writing well-conceived essays and demonstrate your understanding of what it means to write for readers—those whose investments in your topic, biases, gender, race, and educational status shape their viewpoints. 

Choose a system for taking notes, make a topic outline, then research and write a fully-developed paper on an issue that is compelling to you. 

Length: 

2500-3200 words (8-10 pages) plus a Works Cited and Works Consulted (not included in word count); double-spaced.
Rhetorical Situation: 










  
Topic

Thesis























Writer                 

  Audience: Primary and Secondary 











Audience: (Primary) Educated adults who have earned an advanced university or college degree and who have attentively read the research article(s) yet still require that your informed insights on the material are transferred “to the page” since your critical considerations of the content are resultant from a close and careful reading of the research; (Secondary) Instructor and classmates.

Topic: Arguable subject with 2 (or more) sides to debate; relative to aspect of culture: gender, race, ethnicity, socioeconomic class, sexual orientation, or other; Instructor/Professor approves your topic.

Thesis: Arguable; debatable; defendable; can be proved or disproved; can be supported; and concretely answers the research questions and demonstrates “without a doubt” your position on the contested issue.

Text: Credible sources to support your argument

Purpose: To analyze an argument and persuade an acknowledged audience that your present political, social, philosophical, moral, ethical, or environmental, for example, stance on an issue concerning culture and gender or racial or social or educational…differences in America is valid; to demonstrate, in effect, cumulative knowledge of argumentation and the research process. 

Voice and Tone: Academic, professional, 3rd person.

Diction: College Level

Format (Organization and Development): 

Your research paper is an argument that has a rhetorical purpose:  each part builds upon the others to increase the persuasiveness of your position. Follow the Classical Model: Aristotle’s Parts of an Argument. You may relocate the rebuttal (“Refutatio”) prior to the Evidence (“Confirmatio”) if most effective, given the rhetorical situation surrounding your argument.
Conventions (25% of grade)

· Format of quotes, paraphrases, and summaries

· Format of paper 

· Grammar, Punctuation, and Spelling

Appendix III (Full Lesson)

Spelling and Usage


Instructional Ideas:
Essentials

For even the most educated people, spelling certain words is a challenge. Even competent writers may have difficulty spelling words such as occurred or similar. Many of us wrestle with commonly-confused words (desert and dessert); distinguishing between different forms of the same word (advise and advice); using variant spellings (judgement, judgment); following spelling rules (“i” before “e,” except after “c”); and redeveloping spelling skills. Most people rely heavily on computer software that checks spelling (or autocorrecting for texts), but there are always opportunities when good recall is handy: handwritten, in-class essays, notes, lab reports, and more.

By using the following techniques, you can improve your spelling:

1. editing and proofreading carefully.
2. keeping list of challenging words to spell on your phone

3. re-familiarizing yourself with spelling rules in this chapter

4. tracking and analyzing your errors across papers from different courses

5. using a reputable dictionary website (Ex. Oxford English Dictionary or Merriam-Webster)

Reminding yourself of these spelling rules can serve you well in writing:

Misspelling is a matter of misspelling syllables rather than whole words. The following general rules focus on troublesome syllables:

1) Distinguish between ie and ei. Use “i” before “e” except after “c” or when pronounced “ay” as in neighbor and weigh. 

Examples:


“i” before “e”: believe, thief, hygiene


“ei” after “c”: ceiling, conceive, receive


“ei” sound as “ay”: sleigh, eight, and beige
Exceptions: either, foreign, height, leisure, neither, weird, seize

2. Drop the “e” if the suffix of a word begins with a vowel. Keep the final “e” if the suffix begins with a consonant.

Examples:


Word with an ending that starts with a vowel: advise + able = advisable


Word with an ending that starts with a consonant: advance + ment = advancement


Exceptions: 

a. When the vowel is preceded by another vowel at the end of a word, drop the silent “e.” Ex. true + ly = truly \

b. The final “e” is often retained after a soft “c” or “g” to keep the sound of the consonant soft rather than hard.

Ex. courageous, changeable, noticeable

c. To avoid confusion and mispronunciation, the silent “e” is sometimes retained before an ending beginning with a vowel.

Ex. mileage

3. Change the “y” to an “i” when it follows a consonant. Keep the “y” when it follows a vowel.


Examples: 


beauty > beauties


merry > merrier


obey > obeyed



day > days


cry > crying



buy > buying

4. For words ending in a consonant, double the consonant when an ending is added. In a one-syllable word, double the final consonant when a single vowel precedes the final consonant. Follow the 1:1:1 rule (one syllable/one vowel followed by one consonant):

Examples:


slap > slapping


tip > tipped

In a two-syllable word, double the final consonant when a single vowel precedes the final consonant and the stress falls on the last syllable of the stem when the ending is added.


Examples:


submit > submitted


occur > occurred

Exceptions: Do not double the final consonant when it is preceded by two vowels or by a vowel and another consonant.


Examples:


deal > dealer


relent > relented

5. When adding a prefix (dis-, mis-, un-, etc.), do not drop a letter from the original word.

Examples:


antifreeze


disinclined 

misspell 


uneasy 

6. Pluralize nouns ending in “f” or “fe” by dropping “f” or “f” then adding “ve” before adding “s.”

Examples:

beef > beeves (the latter is correct!)

coffee > coffeeves  (the latter is correct!)
leaf > leaves

wife > wives

7. Pluralize nouns ending in “s,” “sh,” “ch,” or “x” by adding “es” to end of words.

Examples:

box > boxes

ox > oxen

wish > wishes
8. Pluralize nouns ending in “o” by adding “s” to end of words.
Examples:

garbanzo > garbanzos

ratio > ratios

9. Pluralize nouns ending in “o” (preceded by a consonant) by adding “es” to end of words.

Examples:

hero > heroes (or heros)

tomato > tomatoes

10. Pluralize compound nouns by adding an “s” to the last word when the two words are equal in importance or status--whether or not they are hyphenated.
Examples:

city-states

breakthroughs

Exception: When compound words are unequal in importance or status, add “s” to the noun (most important word).

Examples:

mothers-in-law

passersby

Note: Most plurals do have simply “s” following them. Plurals generally follow standard rules. 

Examples 

Figure AIII.1
	Singular
	Plural

	alumnus
	alumni

	analysis
	analyses

	criterion
	criteria

	datum
	data (sometimes accepted as singular)

	emeritus, emerita
	emeriti 

	medium
	media

	octopus
	octopi 

	stimulus
	stimuli

	thesaurus
	thesauri

	thesis
	theses


Exercise 1

Applying Rule #1: 1)
Distinguish between ie and ei. Use “i” before “e” except after “c” or when pronounced “ay” as in neighbor and weigh.
Fill in the blanks with “ie” or “ei”:

1. d____ty____________________
2. expend____nt___________________
3. n____ce_______________________
4. sc____ntist_____________________
5. suffic____nt____________________
Applying Rule #2: Drop the “e” if the suffix of a word begins with a vowel. Keep the final “e” if the suffix begins with a consonant.
Exercise 2

1. argue + ment____________________

2. dry + ing_______________________

3. grieve + ance___________________
4. liquid + fy
_____________________
5. occur + ence____________________
Applying Rule #3: Change the “y” to an “i” when it follows a consonant. Keep the “y” when it follows a vowel.

Exercise 3

1. die > ________________

2. hurry > ______________
3. play > _______________

4. study > ______________
5. try > ________________

Applying Rule #4: For words ending in a consonant, double the consonant when an ending is added. In a one-syllable word, double the final consonant when a single vowel precedes the final consonant. Follow the 1:1:1 rule (one syllable/one vowel followed by one consonant).

Exercise 4

1. can > _______________ 

2. cut > ________________

3. edit > _______________

4. net > ________________
5. quit > _______________

Applying Rule #5: When adding a prefix (dis-, mis-, and un-), do not drop a letter from the original word.
Exercise 5

1. anti + bodies_____________________
2. dis + interested___________________

3. mis + remembered__________________

4. mis + understood___________________
5. un + aligned_______________________

Applying Rule #6:  Pluralize nouns ending in “f” or “fe” by dropping “f” or “f” then 
adding “ve” before adding “s.”
Exercise 6

1. half > __________________

2. life > __________________

3. shelf > _________________

4. thief > _________________

5. wolf > _________________

Applying Rule #7: Pluralize nouns ending in “s,” “sh,” “ch,” or “x” by adding “es” to end of words.
Exercise 7

1. abolish > ________________

2. appendix > ______________

3. exercise > _______________

4. lunch > _________________

5. thesis > _________________
Applying Rule #8: Pluralize nouns ending in “o” by adding “s” to end of words.
Exercise 8

1. flamingo > ________________

2. politico > _________________

3. pro > ____________________
4. ranchero > ________________
5. virtuoso > ________________
Applying Rule #9: Pluralize nouns ending in “o” (preceded by a consonant) by adding “es” to end of words.
Exercise 9

1. ghetto > _________________

2. quarto > _________________

3. nacho > _________________

4. tempo > _________________

5. memo > _________________

Applying Rule #10: Pluralize compound nouns by adding an “s” to the last word when the two words are of equal importance or status--whether or not they are hyphenated; when compound words are unequal in importance or status, add “s” to the noun.
Exercise 10

1. editor in chief > ____________________

2. father in law> ______________________

3. Master-at-Arm_______________________

4. merry-go-round______________________
5. setback > __________________________


[image: image1.emf]Spelling and Usage Reference List     1.   accept - except     Caroline  accepts   feedback from everyone  except   her family.     2.   affect - effect     The  effect   of the new financial - aid policy  affects   many students.     3.   all ready - already   We were  all ready   to leave at 5:00 p.m. only to realize the bus had    d eparted  already .     4.   between - among   Between   you   and me, we have 60 apps  among   the icons on our          cell  phones.     5.   capitol - capital     We drove through Richmond, the  capital   of Virginia, on our way          to   Washington D.C. to visit the  C apitol   building.      6.   choose - chose     Ray  chose   the entrée instead of the meal that other customers    c hoose   regularly.     7.   cite - sight - site     After looking at the  Credo   site   online, I  cited   a n   ophthalmology          journal   article about the gift of  sight   for several blind          children.     8.   farther - further     I want to discuss the issue  further   before we drive any  farther   to          the beach.      9.   fewer - less     In regular yogurt,  there are  fewer   calories than one might expect .          In the refrigerator, there is  less   milk than I expected.            ≥      ≤     There is  less   than   a 20% chance of snow tomorrow.            There is greater than an 80% chance of snow tomorrow.      10.   f o rth - fourth     Come  forth   and receive your  fourth   award at   the ceremony .     11.   i t ’ s - its       It’s  foolish to drive a car to  its  speed capacity unless you are            driving on the  Autobahn   in Germany.     12.   l ie - lay       Angela  lies   down in the afternoon while Quinton  lays   the new tiles.     13.   le d - le a d     Martina  led   the troops, shouting, “Get the  lead   out of your boots!”      

 14. lose-loose

Did you lose your bracelet because the clasp was 




too loose?

15.
 past-passed

In the past, Carlos passed all of his exams.

16.
precede-proceed
The graduation keynote’s speech preceded the 




president giving diplomas to graduates as they 




proceeded across the stage.

17.
principal-principle
Mrs. Cooper, our school principal, is a person of 




high principles.

18.
though-thorough
Though Kelly tried hard, she did not do a thorough 




job of cleaning.

19.
through-threw

They were caught wandering through the mall after 




hours; therefore, the security team threw them out.

20.
their-there

Their textbooks are there, on the table. 

21.
then-than

Since then, I like Mexican better than Chinese food.

22.
two-too-to

For two days, it has been too cold to ski.

23.
whether-weather
I wonder whether the gas supply will be sufficient 




for the cold weather.

24.
were-we’re

They were taking the exams yesterday, and we’re 




going to do the same today.

25.
where-wear

We wondered where we could play golf and what to 




wear on the course. 

26.
which-witch

Which woman is a real witch living in Salem, 




Massachusetts? 

27.
whose-who’s

Who’s the person whose keys are missing?

28.
who-whom

Who is the new Dean of Students with whom you 




will work this fall?

29.
you’re-your 

You’re allowed into the concert after purchasing 




your tickets. 

30.
his/her-their

Every student will register for his/her courses. 




Students will register for their classes. 

Exercise 11
Using the “Reference List of Grammar and Usage,” choose the correct word in the parentheses for each sentence.
1.
I remembered everything (accept/except) my sunglasses, which did not cause (too, to, two) much stress since I had an extra pair in the car. 

2.
We turned on the music as we (passed/past) the mall, (then/than) turned right onto Pearl St. where the optometrist’s office is located. 

3.
(Between/Among) you and me, you can share your feelings. (Their/There) is nothing you have to hold back from us.   

4.
I think it’s a (capitol/capital) idea to see the new Egyptian exhibit at the museum (You’re/Your) going to regret not seeing this magnificent (cite, site, sight).     

5.
I hope you (choose/chose) the best movie at the theater because (we’re/were) lost in this downtown area, and the show has (all ready, already) begun.

6.
The (farther/further) we hike up the path, the (fewer/less) food we will have for this adventure.
 

7.
Since we took (fewer/less) breaks on our road trip, we’ll be at the hotel faster (then/ than) last year. 
 .

8.
 (It’s/Its) always polite to address a letter “To (Who/Whom) This May Concern.”

9.
Mark had to (lie/lay) new pipes, because the old ones were made of (lead/led).  

10.
(Who/Whom) was the one pulled the dog by (its/it’s) tail?    

11.
Since the quarterback’s shoelaces were (lose/loose), he fumbled the ball in the muddy (weather/whether).      

12.
The electric bill was (past/passed) due, (which/witch) caused the power cut off at Jamie’s house.  

13.
As the (principal/principle) writer of the annual report, Mrs. Harriman knew better (then/than) presenting something substandard to the shareholders.  

14.
In the (past/passed), Detective Arness conducted (through/thorough) investigations and thus earned a reputation as a fine detective.   

15.
The basketball player (through/threw
) the ball in the basket for a three-pointer, but it was not enough, and his team would (lose/loose) by five points.  

16.
Don’t feel bad about your breakup. (Their/There) are plenty of nicer people (then/than) the last person you dated.      
  

17.
The school board should have chosen a new (principle/principal) by now, but (then/than) again, there were many applicants.    

 

18.
It’s (two/too/to) expensive (two/too/to)  visit the amusement park for (two/too/to) days straight.   

19.
The (whether/weather) will decide if we will (precede, proceed) to the amusement park.

20.
We (were/we’re) all surprised when the birds flew (forth/fourth) into the house during the rainstorm. 

21.
(Where/Wear) are we going today?  I want to know (which/witch) suit I should wear.   

22.
I hope you (accept/except) my apology for taking your keys accidentally.

23.
(Whose/Who’s) the person who accused Agatha of being a (which/witch)?

24.
I wonder (who/whom) knows the correct style format to (cite, sight, site) this library database. 

25.
Don’t tell me that you got (you’re/your) (forth/fourth) speeding ticket this year.  

Answer Keys (Exercises in Student Text)
Spelling and Usage Exercises 

Exercise 1

Applying  Rule #1: 1)
Distinguish between ie and ei. Use “i” before “e” except after “c” or when pronounced “ay” as in neighbor and weigh.
Fill in the blanks with “ie” or “ei”:

1. d____ty  deity
2. exped____nt  expedient
3. n____ce   niece 

4. sc____ntist  scientist 

5. suffic____nt  sufficient
Applying Rule #2: Drop the “e” if the suffix of a word begins with a vowel. Keep the final “e” if the suffix begins with a consonant.
Exercise 2

1. argue + ment_________________ argument
2. dry + ing_________________ drying
3. grieve + ance_________________ grievance
4. liquid + fy
_________________ liquefy 

5. occur + ence_________________ occurrence 

Applying Rule #3: Change the “y” to an “i” when it follows a consonant. Keep the “y” when it follows a vowel.

Exercise 3

1. die > ________________dying
2. hurry > ______________ hurrying
3. play > _______________ playing
4. study > ______________ studying
5. try > ________________ trying
Applying Rule #4: For words ending in a consonant, double the consonant when an ending is added. In a one-syllable word, double the final consonant when a single vowel precedes the final consonant. Follow the 1:1:1 rule (one syllable/one vowel followed by one consonant).

Exercise 4

1. can > _______________ cannot  or canning
2. cut > ________________ cutting
3. edit > _______________ editing 
4. net > ________________ netting
5. quit > _______________ quitting
Applying Rule #5: When adding a prefix (dis-, mis-, and un-), do not drop a letter from the original word.
Exercise 5

1. anti + bodies___________________ antibodies 

2. dis + interested___________________ disinterested 

3. mis + remembered___________________ misremembered
4. mis + understood_
___________________ misunderstood
5. un + aligned___________________ unaligned 

Applying Rule #6:  Pluralize nouns ending in “f” or “fe” by dropping “f” or “f” 
then adding “ve” before adding “s.”
Exercise 6

1. half > __________________ halves 
2. life > __________________ lives
3. shelf > _________________ shelves 

4. thief > _________________ thieves 

5. wolf > _________________ wolves 

Applying Rule #7: Pluralize nouns ending in “s,” “sh,” “ch,” or “x” by adding “es” to end of words.
Exercise 7

1. abolish > ______________ abolishes 
2. appendix > ____________ appendices 

3. exercise > _____________ exercises 

4. lunch > _______________ lunches 

5. thesis > _______________ theses 

Applying Rule #8: Pluralize nouns ending in “o” by adding “s” to end of words.
Exercise 8

1. flamingo > ____________ flamingos 
2. politico > _____________ politicos 

3. pro > _________________ pros 

4. ranchero > _____________ rancheros 
5. virtuoso > _____________ virtuosos 

Applying Rule #9: Pluralize nouns ending in “o” (preceded by a consonant) by adding “es” to end of words.
Exercise 9

1. ghetto > _________________ghettos 
2. quarto > _________________quartos 
3. nacho > _________________nachos 
4. tempo > _________________tempos
5. memo > _________________memos  
Applying Rule #10: Pluralize compound nouns by adding an “s” to the last word when the two words are of equal importance or status--whether or not they are hyphenated; when compound words are unequal in importance or status, add “s” to the noun.
Exercise 10

1. editor-in-chief > ____________________editors-in-chiefs 
2. father-in-law> ______________________fathers-in-laws 
3. Master-at-Arms______________________Masters-at-Arms
4. merry-go-round______________________merry-go-rounds 
5. setback > __________________________setbacks
Exercise 11
Using the “Reference List of Grammar and Usage,” choose the correct word in the parentheses for each sentence.
1.
I remembered everything (accept/except) my sunglasses, which did not cause (too, to, two) much stress since I had an extra pair in the car. 

2.
We turned on the music as we (passed/past) the mall, (then/than) turned right onto Pearl St. where the optometrist’s office is located. 

3.
(Between/Among) you and me, you can share your feelings. (Their/There) is nothing you have to hold back from us.   

4.
I think it’s a (capitol/capital) idea to see the new Egyptian exhibit at the museum (You’re/your) going to regret not seeing this magnificent (cite, site, sight).     

5.
I hope you (choose/chose) the best movie at the theater because (we’re/were) lost in this downtown area, and the show has (all ready, already) begun.

6.
The (farther/further) we hike up the path, the (fewer/less) food we will have for this adventure.
 

7.
Since we took (fewer/less) breaks on our road trip, we’ll be at the hotel faster (then/ than) last year. 
 .

8.
 (It’s/Its) always polite to address a letter “To (Who/Whom) This May Concern.”

9.
Mark had to (lie/lay) new pipes, because the old ones were made of (lead/led).  

10.
(Who/Whom) was the one pulled the dog by (its/it’s) tail?    

11.
Since the quarterback’s shoelaces were (lose/loose), he fumbled the ball in the muddy (weather/whether).      

12.
The electric bill was (past/passed) due, (which/witch) caused the power cut off at Jamie’s house.  

13.
As the (principal/principle) writer of the annual report, Mrs. Harriman knew better (then/than) presenting something substandard to the shareholders.  

14.
In the (past/passed), Detective Arness conducted (through/thorough) investigations and thus earned a reputation as a fine detective.   

15.
The basketball player (through/threw
) the ball in the basket for a three-pointer, but it was not enough, and his team would (lose/loose) by five points.  

16.
Don’t feel bad about your breakup. (Their/There) are plenty of nicer people (then/than) the last person you dated.      
  

17.
The school board should have chosen a new (principle/principal) by now, but (then/than) again, there were many applicants.    

 

18.
It’s (two/too/to) expensive (two/too/to)  visit the amusement park for (two/too/to) days straight.   

19.
The (whether/weather) will decide if we will (precede, proceed) to the amusement park.

20.
We (were/we’re) all surprised when the birds flew (forth/fourth) into the house during the rainstorm. 

21.
(Where/Wear) are we going today?  I want to know (which/witch) suit I should wear.   

22.
I hope you (accept/except) my apology for taking your keys accidentally.

23.
(Whose/Who’s) the person who accused Agatha of being a (which/witch)?
24.
I wonder (who/whom) knows the correct style format to (cite, sight, site) this library database. 

25.
Don’t tell me that you got (you’re/your) (forth/fourth) speeding ticket this year.  
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Additions to accompany student text:





Answer Keys (Exercises in Student Text)


Extra Examples


Extra Exercises 


Extra Lessons


Instructional Approach


Website Recommendations








*Note: Content in chapters may vary, but basic format is the same in all chapters.





Learning Objectives


Based on content in student text


Instructional Ideas


Instructional Objectives


Instructional Ideas


Approaches to teaching topics in student text


Extra Content


More Examples





Exercises








Answer Keys (Exercises in Student Text) provided for the following exercises in the text. If Answer Keys (Exercises in Student Text) are not provided, students’ answers will vary. 


Chapter 4


Exercise 1, Rhetorical Appeals


Exercise 3, Logical Fallacies


Chapter 6


Exercise 1, Figures of Speech


Exercise 5, Types of Sentences


Exercise 7, Types of Sentence Openings


Exercise 8, Periodic Sentence


Chapter 7


Exercise 1, Transitive and Intransitive Verbs


Chapter 8


Exercise 1, Scholarly and Non-Scholarly Sources


Exercise 2, Primary and Secondary Sources


Chapter 9


Exercise 1, Commas


Exercise 3, Usage








Chapter 2


Writing a Rebuttal (5th Part of Aristotle’s Argument Model)


Deductive vs. Inductive Reasoning





Chapter 3


Sentence Functions





Chapter 4


Detecting Bias





Chapter 6


Parallelism





Chapter 7


Nominalization





Appendix III


Spelling and Usage








*Below is a recommended instructional approach to the lessons in this Guide. 





Guided Practice





Teaching topic (ex. Rhetorical Appeals of ethos, pathos, and logos)





Questions and answers about topic provided in each chapter





Application Practice





Examples of topic





Independent Practice





Exercises for topic








*Helpful websites to support topics in student text





www.americanrhetoric.org (bank of famous speeches)





� HYPERLINK "http://www.archives.gov/education/lessons" �www.archives.gov/education/lessons� (National Archives site; links to historical documents to analyze rhetorically)





Learning Objectives—Student Text, Chapter 1


Students learn about…


Essentials of Rhetoric


Brief History of Rhetoric: Classical through Modern  


Models of Rhetoric


Audience


Texts, Contexts, and Purposes


Rhetorical Exercise 








Text, Context, & Purpose





SOAPStone





S = Speaker (Whose voice is heard in the writing?)


O = Occasion (When did the surrounding event(s) take place? What was the Kairos?)


A = Audience (Who is the immediate group of people to whom the writing is aimed? Who is part of the wider group to whom the writing is also aimed?)


P = Purpose (Why is the writer writing about this topic?)


S = Subject (What is the main topic?)


t = Tone (What is the writer’s attitude toward the topic?)








�Toulmin Model of Argumentation 


Claim: position or assertion; reasserted as conclusion 


Grounds: supporting  evidence 


Warrant: key points connecting grounds to claim. 


Backing: reasons supporting warrant 


Rebuttal/Reservation: counter points to the claim 


Qualification: constraints or limits of claim, warrant, and backing. 


�
Grounds                                                           Qualifier	     	 Claim


				       			








			     


     


     Warrant	                Rebuttal


				





		     


      Backing





Instructional Objectives—Instructors Guide, Chapter 1





Students learn to…


Define terms “rhetoric” and “text”


Identify parts of rhetorical situation and their relevance to writing assignments


Analyze rhetorical situations of sample readings


Make their words respond to rhetorical situations


Understand what it means to write for an audience


Raise audience awareness in their own writing


Analyze a famous speech rhetorically


Apply rhetorical principles to famous speeches








Learning Objectives—Student Text, Chapter 2


Students learn about…


Essentials of Argumentation


Classical Model of Argument and Aristotle’s Six Parts of an Argument 


Stases: Categories of Argument 


Exigency 


Invention Worksheet Exercise 








Instructional Objectives—Instructors Guide, Chapter 2





Students learn to…


Define terms “rhetoric” and “text”


Identify parts of rhetorical situation and their relevance to writing assignments


Analyze rhetorical situations of sample readings


Make their words respond to rhetorical situations


Understand what it means to write for an audience


Raise audience awareness in their own writing


Analyze a famous speech rhetorically


Apply rhetorical principles to famous speeches








Text, Context, and Purpose





Learning Objectives—Student Text, Chapter 3


Students learn about…


Essentials of a Rhetorical Situation


Writing Process


Thesis Statement 


Topic Sentences 


The Paragraph 


Paragraphs with Specific Functions: Introductions 


Paragraphs with Specific Functions: Conclusions 


Assertion, Evidence, Analysis (AEA) Method 


Rhetorical Situation Exercise 








Instructional Objectives—Instructors Guide, Chapter 3


Students learn to…


Determine function of sentences in paragraphs


Classify sentences as: Assertion, Introduction, Qualifiers, Supporters, or Specifics





Draw conclusions about coherence of paragraphs based on sentence functions





Examine sentence functions in their own paragraphs 





Label parts of an effective introductory paragraph





Identify types of conclusions: deductive or inductive 





Label parts of AEA method to writing a paragraph








Learning Objectives—Student Text, Chapter 4


Students learn about…


Essentials of Rhetorical Appeals: Ethos, Pathos, and Logos


Examples of Rhetorical Appeals 


Essentials of Logical Fallacies 


Fallacies of Ethos, Pathos, and Logos 


Rhetorical Analysis Exercise 








Instructional Objectives—Instructors Guide, Chapter 4


Students learn to…


Detect bias 


Complete a Rhetorical Analysis of a newspaper or periodical article


Answer Keys (Exercises in Student Text)


Exercise 1, Rhetorical Appeals


Exercise 3, Logical Fallacies








 





Context, Text, and Purpose





Learning Objectives—Student Text, Chapter 5


Students learn about…


Essentials of Voice








Instructional Objectives—Instructors Guide, Chapter 5





Students learn to…


Identify the diction, tone, and point of view that express authors’ voices in excerpts from non-fiction publications. 





Learning Objectives—Student Text, Chapter 6      


Students learn about…


Essentials of Stylistics 


Figures of Speech 


Susan B. Anthony’s Speech: “After Being Convicted of Voting in the 1872 Presidential Election” & Rhetorical Example


Sentence Variation 		 








Instructional Objectives—Instructors Guide, Chapter 6


Students learn to:


Identify Figures of Speech in Famous Speeches


Determine the Effects of Figures of Speech in Speeches


Identify Subordination and Coordination in Sentences


Review Parallelism as Stylistic Technique in Sentences


Practice Using Periodic and Loose Sentences for Sentence Variety


Analyze a Famous Speech Rhetorically


Discover more Examples of Schemes and Tropes


Answer Keys (Exercises in Student Text)


Exercise 1, Figures of Speech


Exercise 5, Types of Sentences


Exercise 7, Types of Sentence Openings


Exercise 8, Periodic Sentence








Broadway


       ethnic


     diverse





plays


restaurants


sports





Learning Objectives—Student Text, Chapter 7


Students learn about…


Essentials of Revision


Active and Passive Voice 


Action and Linking-Verb Lists 


Improving Coherence 


Choosing Exact Words 


Transitions 


Transitions Exercise 


Revision Exercise 








Instructional Objectives—Instructors Guide, Chapter 7





Students learn to…





Review Fundamental Grammar, Punctuation, and Usage


Edit Paragraph for Accurate Grammar, Punctuation, and Usage


Reduce Wordiness in a Paragraph


Identify in Given Sentences: (1) Voice: Active or Passive? and (2) Rhetorical Purpose: Quantity, Definition, Position of Emphasis, Conceal/Reveal Agent, or Agent is Unimportant, Unknown, or Unreported. 


Convert Passive to Active or Vice Versa/Rhetorical Purpose and Situation.


Practice Using Given-New Method of Coherence


Understand Concept of Nominalization and Role in Writing


Answer Key


Exercise 2, Transitive and Intransitive Verbs  





Learning Objectives—Student Text, Chapter 8


Students learn about…


Essentials of Documentation


Citing Sources: Quoting, Paraphrasing, and Summarizing


Quoting


Signal Words 


Paraphrasing


Sampling and Paraphrasing


Summarizing


Citing Credible Sources Exercise








Instructional Objectives—Instructors Guide, Chapter 8





Students learn to…





Discover the Origins of Plagiarism


Analyze Articles Rhetorically





Answer Keys (Exercises in Student Text)


Exercise 1, Scholarly and Non-Scholarly Sources


Exercise 2, Primary and Secondary Sources





Learning Objectives, Student Text, Chapter 9


Students learn about…


Essentials of Grammar as a “Means of Persuasion” 


Punctuating Titles of Literature 


Grammar and Usage Exercise 








Instructional Objectives—Instructors Guide, Chapter 9


Students learn to…


Review Grammatical Terms


Review Usage of Commonly Misused Words


Review Adjectives and Adverbs


Review Adverb Clauses and Comma Usage


Review Capitalization


Review Commas


Review Commas and Semicolons for Compound Sentences


Review Pronouns


Answer Keys (Exercises in Student Text)





Punctuating Titles


Exercise 1, Commas


Exercise 2, Usage


Grammar and Punctuation


A. Adjectives and Adverbs


B. Adverb Clauses and Comma Usage


C. Capitalization


D. Commas


E. Commas and Semi-colons for Compound Sentences


F. Pronouns








Learning Objectives—Student Text, Chapter 10


Students learn about…


Definition of Visual Argument


Common Responses to Visual Arguments


Fundamental Principles of Analyzing a Visual Argument


Analyze the Rhetorical Situations of Advertisements


Identify Rhetorical Strategies Behind Advertisements


Explain the Format of Advertisements (and Role Played in Argument)


Draw Conclusions about Effectiveness of Advertisements











Instructional  Objectives—Instructors Guide, Chapter 10





Students learn to…





Analyze the Rhetorical Situations of Various Visual Arguments


Recognize Exigency in Visual Arguments


Identify Primary and Secondary Rhetorical Appeals in Visual Arguments


Examine Effects of Visual Images


Apply Principles of Visual Arguments to Media Images








Effects on Audience


How?





Visual Image


What?





Context


When?


Where?





Appendix I, Instructors Guide





Angela’s Audience Analysis


Angela’s Outline





Appendix II, Instructors Guide





Research Paper Assignment








Text, Context, and Purpose





Appendix III, Instructors Guide


Spelling Rules


Spelling Exercise 


Spelling and Usage Reference List


Usage Exercise 











Spelling and Usage Reference List



1. accept-except		Caroline accepts feedback from everyone except her family.



2. affect-effect		The effect of the new financial-aid policy affects many students.



3. all ready-already	We were all ready to leave at 5:00 p.m. only to realize the bus had 

departed already.



4. between-among	Between you and me, we have 60 apps among the icons on our 

			cell phones.



5. capitol-capital		We drove through Richmond, the capital of Virginia, on our way 

			to Washington D.C. to visit the Capitol building. 



6. choose-chose		Ray chose the entrée instead of the meal that other customers 

choose regularly.



7. cite-sight-site		After looking at the Credo site online, I cited an ophthalmology 

			journal article about the gift of sight for several blind 

			children.



8. farther-further		I want to discuss the issue further before we drive any farther to 

			the beach. 



9. fewer-less		In regular yogurt, there are fewer calories than one might expect. 

			In the refrigerator, there is less milk than I expected. 

      ≥    ≤		There is less than a 20% chance of snow tomorrow. 	

			There is greater than an 80% chance of snow tomorrow. 



10. forth-fourth		Come forth and receive your fourth award at the ceremony.



11. it’s-its			It’s foolish to drive a car to its speed capacity unless you are 

				driving on the Autobahn in Germany.



12. lie-lay			Angela lies down in the afternoon while Quinton lays the new tiles.



13. led-lead		Martina led the troops, shouting, “Get the lead out of your boots!”	



14. lose-loose		Did you lose your bracelet because the clasp was too loose?



15.  past-passed		In the past, Carlos passed all of his exams.



16. precede-proceed	The graduation keynote’s speech preceded the president giving 

diplomas to graduates as they proceeded across the stage.



17. principal-principle	Mrs. Cooper, our school principal, is a person of high principles.



18. though-thorough	Though Kelly tried hard, she did not do a thorough job of cleaning.



19. through-threw		They were caught wandering through the mall after hours; 

			therefore, the security team threw them out.



20. their-there		Their textbooks are there, on the table. 



21. then-than		Since then, I like Mexican food better than Chinese food.



22. two-too-to		For two days, it has been too cold to ski.



23. whether-weather	I wonder whether the gas supply will be sufficient for the cold 

			weather.



24. were-we’re		They were taking the exams yesterday, and we’re going to do the 

			same today.



25. where-wear		We wondered where we could play golf and what to wear on the 

			course. 



26. which-witch		Which woman is a real witch living in Salem, Massachusetts? 



27. whose-who’s		Who’s the person whose keys are missing?



28. who-whom		Who is the new Dean of Students with whom you will work this 

fall?



29. you’re-your 		You’re allowed into the concert after purchasing your tickets. 



30. his/her-their		Every student will register for his/her courses. Students will 

			register for their classes. 







Exercises



For each sentence, choose the correct word in each set.



1.	I remembered everything (accept/except) my sunglasses, which did not cause (too, to, two) much stress since I had an extra pair in the car. 

2.	We turned on the music as we (passed/past) the mall, (then/than) turned right onto Pearl 

	St. where the optometrist’s office is located. 



3.	(Between/Among) you and me, you can share your feelings. (Their/there) is nothing you have to hold back from us.   



4.	I think it’s a (capitol/capital) idea to see the new Egyptian exhibit at the museum (You’re/your) going to regret not seeing this magnificent (cite, site, sight).     



5.	I hope you (choose/chose) the right movie at the theater because (we’re/were) lost in this downtown area, and the show has (all ready, already) begun.



6.	The (farther/further) we hike up the path, the (fewer/less) the chances for us to hike back to our car before dark.     		 



7.	Since we took (fewer/less) breaks on our road trip, we’ll be at the hotel faster (then/ than) last year. 	 .



8.	 (It’s/its) always polite to address a letter “To (Who/Whom) This May Concern.”



10.	Mark had to (lie/lay) new pipes, because the old ones were made of (lead/led).  



11.	(Who/Whom) was the one pulled the dog by (its/it’s) tail?    



12.	Since the quarterback’s shoelaces were (lose/loose),  he fumbled the ball in the muddy (weather/whether).      



13.	The electric bill was (past/passed) due (which/witch) caused the power cut off at Jamie’s house.  



14.	As the (principal/principle) writer of the annual report, Mrs. Harriman knew better (then/than) presenting something substandard to the shareholders.  



15.	In the (past/passed), Detective Arness conducted (through/thorough) investigations and thus earned a reputation as a fine detective.   



16.	The basketball player (through-threw	) the ball in the basket for a three-pointer, but it was not enough, and his team would (lose/loose) by five points.  



17.	Don’t feel bad about your breakup. (Their/There) are plenty of nicer people (then/than) the last person you dated.      	  



18.	The school board should have chosen a new (principle/principal) by now, but (then/than) again, there were many applicants.    		 



19.	It’s (two/too/to) expensive (two/too/to)  visit the amusement park for  (two/too/to) days straight.   



20.	The (whether/weather) will decide if we will (precede, proceed) to the amusement park.



21.	We (were/we’re) all surprised when bird flew (forth/fourth) into the house during the rainstorm. 

			

22.	(Where/wear) are we going today?  I want to know (which/witch) suit I should wear.   



23.	I hope you (accept/except) my apology for taking your keys accidentally.



24.	(Whose/who’s) the person who accused Agatha of being a (which/witch)?		 



25.	I wonder (who/whom) knows the correct style format to (cite, sight, site) this library database. 



26.	Don’t tell me that you got (you’re/your) (fourth/fourth) speeding ticket this year.  


